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Abstract 
The present study explored the effects of family background, 
achievement motivation, sex-role orientation, self-esteem, and career 
orientation on educational and career aspirations of college m e n and w o m e n 
in a Chinese society, and the possible gender difference on the relative 
importance of the predicting variables. It also examined the effects of 
gender and sex-role orientation on the predicting variables and both kinds 
of aspirations. 299 male and female graduating university students 
participated in the study. Results showed that gender and sex-role 
orientation affected respondents' self-esteem, achievement motivation, 
career orientation, and career aspiration. Moreover, gender difference on 
aspirations could not be attributed to gender difference in sex-role 
orientation. O n the other hand, no gender difference was found on the 
relative strength of predictors. Despite most variables did not predict either 
career or educational aspirations, stepwise regression revealed that 
different predictors predicted different measures of educational and 
occupational aspirations. Implication for future studies are discussed. 
•-V, \ 
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C H A P T E R O N E 
I N T R O D U C T I O N 
Understanding the antecedents of aspiration is important because it 
affects individuals' educational and occupational attainments (Blau & 
D u n c a n , 1967; HaUer & Fortes, 1973; Otto & Haller，1979). Sociologists 
and psychologists have utilised different sets of predictors of career 
aspiration and choice in accordance with their discipline of study 
* - r 
(Fassinger, 1985; H o m e r , 1972; 1990; Pasthas, 1968; Spenner & 
Featherman, 1978). M a n y theorists have called for the development of 
models that would include both sociological and psychological factors in 
order to have a better comprehension of career aspiration and choice (Betz 
& Fitzgerald，1987; Farmer, 1985; Gilbert, 1984; Paludi, 1992). Although a 
n u m b e r of factors have been identified, few studies have explored the 
combined effects of sociological a n d psychological predictors on aspiration. 
Therefore, the present study attempts to explore the strength of both kinds 
of predictors on educational and career aspirations and whether the relative 
strength of these predictors are different by gender. In the following 
sections, the effects of each sociological and psychological factors on 
aspiration will be reviewed. 
S O C I O L O G I C A L F A C T O R S 
Socioeconomic Status 
Research findings evidenced that individuals from high family S E S 
had higher educational and career aspirations and achievements. Children 
of high family S E S were more likely than those of low family S E S to have 
higher education and occupational aspirations (Choi & Qu，1989； H o l m s & 
Esses, 1988; Little, 1967). Moreover, sons of higher family S E S usually 
achieved higher occupational levels than those of lower S E S (Brown, 1970； 
Goodale & Hall, 1976). Daughters of higher family S E S also h a d stronger 
、 
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career orientation and were more likely to choose non-traditional or male-
dominated occupations than those of lower family S E S (Astin, 1968; Astin & 
Myint, 1971; Burlin, 1976； Cartwright, 1972; Fitzpatrick & Silverman， 
1989; H a n n a h & K a h n , 1989). 
B y path analyses, family S E S w a s found to have both a direct a n d a 
mediated effect on the level of career aspiration of young m e n a n d w o m e n 
(Farmer, 1985). The Wisconsin model also reported that family S E S h a d 
direct effect on both sons' and daughters' aspiration and indirect effect on 
their occupational attainment (Sewell & Hauser, 1980). It has been 
suggested that parents of high S E S tend to put m o r e emphasis on children's 
academic achievements a n d provide with m o r e favourable opportunities to 
develop achievement-related skills. These, in turn, help to equip high status 
persons for higher educational and occupational attainments (Betz 
&Fitzgerald，1987; Sewell & Hauser，1980). 
Despite the effect of S E S on men's aspiration and attainment being 
quite robust, the relationship between family S E S and women's career 
aspiration is not always positive. S o m e research found negative 
relationships (Del Vento Bielby, 1978; White, 1967), whilst others found no 
relationship between the two variables (Crawford, 1978; Jenkins, 1989; 
Ridgeway & Jacobson; 1979). The inconsistency m a y be due to different 
operational definitions of socioeconomic status in various studies. The 
components of S E S usually include family income, parental educational 
levels, and occupational social status. Unfortunately, different studies 
formulated different combinations of these components (Betz & Fitzgerald, 
1987). It seems that although general concept of socioeconomic status 
predicts men's educational and occupational aspirations and attainments, its 
effect on women's is less clear and needs detailed inspections. 
While a general index of S E S yields inconsistent results, parental 
educational levels have consistently been found to relate to daughters' 
career orientation and aspiration. Gysbers, Johnston, and Gust (1968) 
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found that career w o m e n were m o r e likely to have m o r e educated parents 
than w o m e n w h o were h o m e m a k e r s . l(Ih a large national survey of young 
people, Shapiro and Crowley (1982) reported that occupational aspiration of 
females w a s significantly related to the educational levels of both parents. 
In addition, the higher the parental educational levels’ the higher the 
daughters' educational aspirations (Almqulst & Angrist，1970; Falk & Salter, 
1978; Zuckennan, 1981) and the m o r e likely to aspire to non-traditional 
occupations (Astin, 1969; Burlin, 1976; Greenfeld, Greiner, & Wood，1980; 
O'Donnell & Anderson, 1978; Russo & 〇，ConneU，1980； Wilson, Weikel, & 
Rose, 1982). Thus, parental educational levels are better predictors of both 
m e n a n d women's aspiration than a general index of 
Besides parental educational levels, the employment status of mother 
appears to be a consistent predictor of women's career orientation and 
aspiration. W h e n examining the effects of maternal employment status on 
the development of adolescent girls' vocational role perception, Bacon a n d 
L e m e r (1975) found that daughters of mothers w h o were gainfully employed 
perceived significantly more male-dominated occupations as being available 
to both sexes than did daughters of h o m e m a k e r s . Moreover, w o m e n whose 
mothers were employed in atypical occupations were significantly more 
likely to aspire for such jobs (Shapiro & Crowley, 1982). In general, 
research has s h o w n that w o m e n of employed mothers were more career 
oriented and m o r e likely to pursue non-traditional occupations than w o m e n 
whose mothers were h o m e m a k e r s (Almqulst，1974; Crawford, 1978; Haber, 
1980; Hoffman, 1979，1989; Huth, 1978; Tangri, 1972). 
In a longitudinal study of college w o m e n , Almqulst & Angrist (1970) 
found that two-thirds of the career orientated w o m e n but only one-fifth of 
non-career oriented w o m a n had mothers w h o were employed outside their 
homes. Moreover’ w o m e n w h o chose male-dominated occupations were two 
times m o r e likely to have mothers being employed full-time than w o m e n 
w h o chose female -dominated occupations. Generally, mothers of career 
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oriented students a n d atypical choosers were m o r e often employed full-
time, a few even in male-dominated occupations. Interviews with these 
career oriented w o m e n and atypical choosers revealed that they learned 
from their mothers m o r e favourable attitudes towards career a n d perceived 
the possibility of combining work and marriage. This is consistent with the 
notion that gainfully employed mothers serve as role models for career 
pursuits and of successful integration of family and work roles (Angrist, 
1972b; DiSabatino, 1976; Douvan, 1976; Hoffinan, 1989; Hoffman & Nye， 
1974; Lips, 1978). Furthermore, w h e n compared with h o m e m a k e r s , career-
oriented w o m e n preferred their daughters to engage in a career or a 
combination of career and h o m e m a k e r activities (Gysbers et al., 1968). It 
appears that employed mothers not only serve as role models but m a y 
actively encourage their daughters in pursuing a career. 
The effect of maternal employment on sons is, however, not clear. A s 
with the daughters, research findings consistently showed that there were 
relationships between maternal employment and positive characters and 
adjustment on the sons (Gold & Andres, 1978b; Hoffman, 1974，1979； 
Hoffman & Nye, 1974; Spitze, 1988). However, findings regarding to sons' 
achievement are m o r e complex. S o m e studies found that sons of working 
mothers achieved higher academic scores (Gold & Andres，1978a； Hoffman, 
1974，1979) while others found lower academic achievement (Gold & 
Andres, 1978b; Milne, Myers, Rosenthal, & Ginsburg, 1986). The negative 
effect of maternal employment on sons’ academic attainments w a s found to 
differ by social class. In particular, maternal employment had positive effect 
on the academic attainments of working class sons but negative effect on 
that of middle class sons. Nevertheless, this is not a consistent finding 
because most studies did not find significant differences between the 
academic attainments of sons of working mothers and those of h o m e m a k e r s 
(Heyns, 1982; Heyns & Catsambis，1986; Hoffman, 1974，1979; Spitze, 
1988). O n the other hand, the relations between maternal employment and 
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son's aspiration and attainment are not studied. This m a y be due to the 
general assumption that children are more influenced by the same-sex 
parent than the opposite-sex parent (Betz & Fitzgerald，1987). If so, w e 
would expect the effect of maternal employment to be greater o n daughters' 
aspirations than on sons'. 
P S Y C H O L O G I C A L F A C T O R S 
In addition to the influences of background variables mentioned 
above, three psychological variables, achievement motivation, self-esteem, 
and sex-role orientation, are found to have significant associations with 
career aspiration and choice. 
Achievement Motivation 
A m o n g the psychological factors that have been studied, achievement 
motivation is conceived of as a major factor because it affects career 
attainment (Atkinson, 1978; Farmer, 1985). Studies revealed that high 
achievement motives in m e n w a s related to high levels of career aspiration 
and attainment (McClelland & Boyatzis, 1982; O'Leaiy, 1974； Ory & 
Helfrich, 1978; Sewell & Hauser, 1975). In parallel，when examining 
attitudinal differences between h o m e m a k e r s a n d career oriented w o m e n , 
Gysbers et al. (1968) found that career w o m e n perceived personal 
achievement as more important than positive regards from others whereas 
h o m e m a k e r s considered achievement and positive regards from others as 
being equally important in life. B y using the Edwards Personal Preference 
Schedule to measure achievement motivation, Krlger (1972) also reported 
that w o m e n in atypical occupations had higher achievement motivation than 
those in traditional female occupations and h o m e m a k e r s . In addition to 
career achievement, both male and female college students with high 
achievement motivation were more likely to aspire to graduate or 
professional degrees (Helmreich & Spence, 1978; Spence & Helmreich, 
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1983). 
Initially, the measure of achievement motivation by both projective 
and objective tests a s s u m e d a unitary formulation. Nevertheless, research 
results indicated that the correlations of these instruments with one another 
were very low. In adciition, the predictive power of achievement motivation 
on achievement related behaviours only worked for males but not for 
females (for critique, see Fitzgerald Sc Crltes, 1980; Spence, 1983). 
Helmreich and Spence (1978)，therefore, adopted a multidimensional 
conception of achievement motives and developed the W o r k a n d Family 
Orientation Questionnaire (WOFO). The W O F O includes four relatively 
independent components： masteiy, work orientation, competitiveness, and 
personal unconcern. Mastery is the preference for difficult and challenging 
tasks. W o r k orientation concerns the desire to work hard. Competitiveness 
refers to the desire to win in Interpersonal competition. Finally, personal 
unconcern is a lack of concern with others' negative reactions to one's 
personal achievement. This last component is conceptually equivalent to 
Homer's (1972) fear of success. Factor analysis revealed that the structure 
of achievement motivation w a s similar for m e n and w o m e n . 
Studies using the W O F O with American adolescents, college 
students, married adults, and high achieving professionals showed that 
both mastery and work orientation related strongly and positively with 
success and attainment (Helmreich & Spence, 1978; Helmreich, Beane, 
Lucker, & Spence, 1978; Helmreich, Spence, Beane, Lucker, & Matthews, 
1980; Spence & Helmreich，1983). Although previous studies demonstrate 
positive relationships between achievement motivation with attainment and 
educational aspiration, the direct effect of achievement motivation on career 
aspiration needs more investigations. 
Self-Esteem 
Self-esteem is an Individual's general level of self-acceptance or self-
"t 
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worth. High self-esteem a n d a positive self-concept are a s s u m e d to be 
important to individuals' psychological health a n d optimal functioning (Betz 
& Fitzgerald, 1987). Self-esteem also plays a central role in the study of 
career choice and development, especially that of women's (Bachtold, 1976; 
Greenhaus & Simon，1976； Stericker & Johnson, 1977； Zuckerman, 1985). 
Studies with m e n revealed that global self-esteem related positively with 
career aspiration and attainment, but the effect w a s m u c h weaker than that 
of w o m e n ( B a c h m a n & O'Malley，1977; Kalanidhi & Deivasenapathy’ 1982； 
M u n s o n , 1992) 
O n the other hand, m a n y studies demonstrated a positive relation 
between women's levels of self-esteem and their career aspiration and 
orientation. C o m p a r e d with low self-esteem girls, adolescent girls with high 
self-esteem were more competent, m o r e likely to consider male-dominated 
occupations, a n d had higher career aspirations (Baruch, 1976; M c D o n a l d & 
Jessell, 1992; Ridgeway & Jacobson, 1979). Hackett, Esposito, & 
O'Halloran (1989) reported that w o m e n with high self-esteem tended to have 
high educational aspirations and ctioose non-traditional occupations. Career 
w o m e n c o m m o n l y h a d higher self-esteem and positive self-concept than 
h o m e m a k e r s (Tinsley & Faimce，1980) and w o m e n in male-dominated 
occupations h a d higher self-esteem than w o m e n in female -dominated 
occupations (Bachtold, 1976; Bachtold & Wemer，1970; L e m k a u , 1983). 
Therefore, lack of confidence in achievement-related behaviours, be it 
academically or vocationally, hinders women's career orientation and 
attainments. 
Sex-role Orientation 
O n e major research area related to career choice and development is 
sex-role orientation. Sex-role orientation refers to an individual's self-
definition as masculine or feminine. In fact, s o m e psychologists argued that 
variables positively related to career development were those related to 
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men's characteristics or masculinity (Betz & Fitzgerald，1987; Paludi, 1992). 
Masculinity a n d femininity are stereotypic characteristics associated with 
each gender's traditional role. Therefore, m e n are masculine a n d w o m e n are 
feminine. Different researchers have used different frameworks to 
categorise the clusters of characteristics of m e n and w o m e n . O n e 
framework distinguishes between "agency" versus "communion". O n the 
one hand, agency involves characteristics of self-efficacy, self-expansion, 
motivation to master, a n d forming separations from others. O n the other 
hand, c o m m u n i o n relates to selflessness, cooperation, and relationships 
with others (Bakan, 1966). Another framework uses the terms 
“instrumentality” and "expressiveness". The former refers to characteristics 
of independence, competence, self-reliance, a n d insensltivity to the 
responses of others o n the person's behaviours, whereas the latter includes 
nurturance, emotional expressiveness, a n d a concern with interpersonal 
relationships (Spence & Helmreich，1978). Research using adolescents and 
college students demonstrated that masculinity w a s significantly related to 
agentlc and instrumental values while femininity w a s significantly related to 
c o m m u n a l and expressive values (Bond, 1988; Feather, 1984; Flaherty & 
Dusek, 1980; Lau & Wong，1992). 
Traditionally, m e n are described to have m o r e instrumental or agentic 
traits whereas w o m e n possesses more traits on the expressiveness or 
c o m m u n i o n dimension. In fact, studies have obtained significant gender 
differences on scores of masculinity a n d femininity. Males h a d higher 
scores than females in masculinity scores while females were higher than 
males in femininity scores (Flaherty & Dusek，1980; Lau, 1989). 
Specifically, males valued more than females on ambition, independence, 
accomplishment, object orientation, and self-realization. Females, on the 
other hand, valued m o r e than males on friendship and altruism (Feather, 
1984; Lau and W o n g ,1992; Leong & Tata，1990). This gender difference is 
quite robust as being demonstrated in 21 cultures (Bond, 1988). 
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Research findings seem to support that masculinity has greater effect 
on women's career development than o n men's. Studies in Taiwan found 
that, except for the undifferentiated individuals, all m e n valued career as 
very important in their lives. O n the other hand, only androgynous a n d 
masculine w o m e n valued career as very important (Li, 1981; Yip, 1986). 
Similarly, investigation with master students of business administration in 
America also showed that, regardless of sex-role orientation, m e n h a d 
equivalent c o m m i t m e n t to career, but merely the masculine w o m e n 
committed m o r e (Powell & Posner，1989). 
Studies with w o m e n samples demonstrated that individuals adopt a 
masculine sex-role have higher aspiration than those with a feminine sex-
role. Sztaba and Colwill (1988) compared the sex-role orientation of females 
enrolled in a traditionally feminine program (i.e., secretarial training) with 
females studying in a traditionally masculine subject (i.e., management). 
They found that the former group h a d higher scores on femininity and were 
more likely to adopt a feminine sex-role orientation. In contrast, the latter 
group scored higher on masculinity a n d were more likely to identify with a 
masculine sex-role orientation. Correspondingly, Baker (1987) reported that 
high school girls w h o h a d a masculine perception of themselves preferred 
non-traditional occupations while those h a d a feminine perception of 
themselves preferred traditional occupations. 
Following Richardson (1974) ‘s distinctions between career and work 
orientations, Marshall and Wijting (1980) conceptualised career orientation 
as having two dimensions. Career centeredne3s w a s an orientation which 
placed career as a major source of satisfaction in life. Career c o m m i t m e n t 
w a s the intention of steady employment throughout life without interruption. 
T h o u g h career centeredness had a stronger relationship with masculinity, 
the results indicated that masculine w o m e n were significantly higher than 
feminine w o m e n on both dimensions of career orientation. Using structural 
models, Fassinger (1985，1990) found that agentic characteristics w a s one 
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of the successful predictors in predicting women's choice of atypical and 
high prestige occupations. In fact, w o m e n employed in male -dominated 
occupations were described as more masculine than those worked in 
female -dominated occupations (Mazen & L e m k a u , 1990). 
In addition to career orientation, career achievement w a s also studied 
in relation to sex-role orientation. W o n g . Kettlewell, and Sproule (1985) 
reported that masculine w o m e n had greater career achievements than 
feminine w o m e n . B y regression analysis, both, the presence of masculinity 
and absence of femininity predicted the achievement levels of w o m e n . 
Accordingly, the possession of masculinity w a s important in the extent and 
nature of women's career orientation and achievement (Betz & Fitzgerald, 
1987). However, although it seems that men's commitment to work is not 
affected by sex-role orientation, the influence of sex-role orientation on 
men's aspiration and achievement has not explicitly studied. 
G E N D E R D I F F E R E N C E O N ASPIRATION 
In addition to. the study of predictors of aspiration, gender difference 
on aspiration is another aspect that has generated m u c h research. The 
findings of gender difference on aspirations reviewed two pictures. Those 
concern with educational aspiration are not consistent whereas those study 
occupational aspiration generally find m e n to have higher aspiration. 
Educational Aspiration 
O n e study found that more American female than male 
undergraduates aspired to a master's degree but no gender differences in 
aspiring to the Ph.D. degree. Nevertheless, there were more male than 
female students w h o planned for professional training, such as law and 
medicine (Hesse-Biber, 1985). O n the other hand. Yip (1986) reported that 
Chinese male college students, in general, had higher educational 
aspirations- The ratio fox females and males aspiring to master and Ph.D. 
• 。、 
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degrees w a s 1:1,5. Using log-linear models, Choi and Q u (1989) obtained 
even greater discrepancies, 3.5 times m o r e m e n aspired to master's and 6 
times m o r e m e n aspired to Ph.D. degrees. 
Nonetheless, w h e n exploring the educational aspirations of university 
graduates of H o n g K o n g and of Shenzhen, China, C h o w (1991) did not find 
significant gender differences in either place. D u n n e , Elliott, a n d Carlsen 
even found that rural American girls h a d higher education aspiration than 
boys. 
Career Aspiration 
H a m m o n d a n d Dingley (1989) found that, using a five-class 
categorisation of occupational social status, the preferred career choice of 
lower sixth form girls w a s lower in social class than that of boys. 
r-^in contrast, Choi and Q u (1989) found no gender differences in 
Chinese college students aspiring to professional occupation. Angrist 
(1972a) also found that American college w o m e n aspired m o r e to 
professional occupations such as hjgh school teacher a n d college professor 
than non-professional occupation[ It m a y be that college education 
enhances individuals' abilities, expectations, and opportunities to enter 
professional fields. Therefore, individuals are m o r e likely to aspire to 
careers that are high in social status in accordance with their better 
education^ 
O n the other hand, m e n in general expected to earn significantly 
higher salaries than w o m e n (Chow, 1991; Major, 1987; Major & Konar， 
1984; Stephan & Corder，1985). Furthermore, there were significantly m o r e 
males than females intending to have their o w n business {Choi & Qu，1989; 
C h o w , 1988). In other words, m e n were m o r e entrepreneuriaUy-minded. 
Apart from prestige level of occupation and monetary return, the 
concept of career pattern has been utilised to measure career aspiration as 
well (Betz, 1984; H a r m o n , 1967; Wolfson, 1976). Research consistently 
、 
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found gender difference on individuals' expected and actual career pattern. 
Almost all m e n expected to work outside the h o m e a n d have a family 
simultaneously but only a few portion of employed w o m e n would work 
continuously throughout life without interruptions (Aneshensel <& Rosen, 
1980; Fogarty, Rapoport, & Rapoport，1971; R a n d & Miller, 1972; Yip, 
1986). It is because m e n regard work a n d family as two independent 
spheres that could exist at the s a m e time. However, w o m e n perceive career 
and family as a trade-off dimension (Aneshensel & Rosen，1980; Betz & 
Fitzgerald, 1987; DiBenedetto & Tittle，1990). The view that it is women's 
responsibility to take care of young children and family is still prevailing. 
Most m e n and w o m e n still perceive that mothers are the m a i n supporters of 
children's physical and emotional needs (Unger & Crawford，1992). Under 
specific family situations, like having young or school-aged children, w o m e n 
are ready to give u p their career and either work part-time or stay h o m e 
without outside employment (Affleck, Morgan, & Hayes, 1989; Angrist, 
1972a; Hesse-Biber, 1985; R a n d & Miller, 1972; Yip, 1986). Therefore, it 
is in this sense that women's career aspirations are conventional and is 
different from men's. 
S o m e psychologists argue that gender difference on career and 
aspiration a n d choice are due to stereotypic sex-role socialisation which 
encourages m e n to establish their value and worth through work whereas 
w o m e n through family. Since the society has lower expectation for women， 
they are then less motivated to engage in achievement-related behaviours 
which are perceived as solely appropriate for m e n (O'Leary, 1974; Unger & 
Crawford, 1992). Therefore, gender difference o n aspiration could be 
explained by differences in sex-role orientation. Nevertheless, no studies 
have examined the unique contribution of gender on career aspiration. 
• 、• 
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P U R P O S E O F T H E P R E S E N T S T U D Y 
Despite efforts have been devoted to identifying potential predictors, 
few explored the combined effects of both sociological and psychological 
predictors on educational and occupational aspirations. The present study 
attempts to investigate the manner in which potential predictor variables 
interact and the relative strength of their effects on the educational and 
career aspiration of both college m e n and w o m e n . It is hypothesised that 
educational and career aspirations are affected by family background, 
achievement motivation, self-esteem, sex-role orientation, and career 
orientation. 
Another purpose in this study is to explore whether or not the 
predictors have different effects on the aspirations of m e n and w o m e n . In 
other words, the relative strength of predictors are different by gender. 
The effects of gender and sex-role orientation on aspirjation are also 
under consideration. The present study will examine whether gender, sex-
role orientation, or the interaction of both have influences on educational 
and career aspiration. 
\ 
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C H A P T E R T W O 
M E T H O D 
S U B J E C T S A N D D A T A C O L L E C T I O N S 
Subjects were fjn^ year undergraduates of the Chinese University of 
H o n g Kong. The first sample consisted of graduating class of the 1992-
1993 academic year and the second included graduating class of the 1993-
1994 academic year. There were 78 males and 97 females in sample 1 and 
69 males and 55 females in sample 2. The m e a n age of males and females 
in sample 1 were 22.27 and 21.84 respectively. The m e a n age of males 
and females In sample 2 were 21.87 and 21.73 respectively. B y combining 
the two samples together, the m e a n age of males w a s 22.06 (N=147) and 
the m e a n age of females was 21.80 (N=152). Attempts were m a d e to recruit 
subjects in proportion to the total n u m b e r of graduating students in terms 
of faculty of studies and gender, except that the final sample had fewer 
male students from the Arts Faculty. Table 1 depicted the composition of 
the sample. 
Insert Table 1 About Here 
Respondents were contacted through classmates and friends in 
libraries, canteens, and hostels. A nine-page questionnaire with a cover 
letter explaining the general nature of the study was given out during 
January to March in 1993 and 1994. It usually took about half an hour to 
finish the questionnaire. The advantage of collecting data during the second 
term of the school year was that respondents would be more ready to 
indicate their aspirations since it w a s m u c h closer to their graduation. The 
response rate was 4 3 % and 4 4 % for sample 1 and sample 2, respectively. 
Comparisons were m a d e for the two samples on all variables to 
determine whether they were similar. Basically there were no significant 
\ 
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differences for most variables except work orientation [ t (298) = 2.08, £ < 
.05 1 a n d fathers, occupations [ X ^ (4, N =299) = 16.53’ £ < .01 ]. W h e n 
comparisons of the two samples were performed separately for each 
gender, only the occupations of males' fathers w a s significant [ X ^ (4, N 
=147) 二 16.97，£<0,1 ]. Therefore, the two samples were basically similar, 
and subsequent analyses would be based on the combined sample. 
I N S T R U M E N T S 
Family Background Information. Several questions regarding family 
background were asked. These included parental education and occupation, 
employment status of mother, type of housing, family income, and n u m b e r 
of family m e m b e r s . The educational levels of both parents were classified 
into three levels: (i) without formal education or primary school and below； 
(ii) secondary school or below; (ill) college level or above. The occupational 
status of father w a s classified into five categories： (i) managerial and 
professional; (ii) merchants; (iii) white collar, (iv) blue collar; and (v) others, 
which included those retired or died. The occupational status of mother w a s 
also classified into five categories. Four categories were s a m e as the first 
four categories as father's occupational status. The last categories of 
mother's occupational status w a s labelled as "homemaker" since there were 
no mothers passed away. The employment status of mother w a s divided 
into homemakers, part-time employment, and full-time employment. The 
questions could be found in Appendix A. 
Achievement Motivation. The W o r k and Family Orientation 
Questionnaire ( W O F O ; Helmreich & Spence, 1978) w a s used to assess 
subjects' achievement motivation. The measurement consisted of 23 items, 
measuring four components of achievement motivation : Mastery, W o r k 
Orientation, Competitiveness, and Personal Unconcern. Mastery concerned 
the preference for getting satisfaction from difficult and challenging tasks； 
\ 
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W o r k Orientation measured positive attitudes toward work; Competitiveness 
dealt with the desire to succeed in interpersonal situations; and Personal 
Unconcern w a s about attitudes towards negative interpersonal 
consequences of achievement. High score indicated a lack of concern with 
possible rejections due to personal achievement. Respondents expressed 
their degree of agreement or disagreement on a 5-point Likert scale, ranging 
from a score of 0 to 4. Scale scores were obtained by s u m m i n g 
corresponding items. Higher score implied more of the n a m e d achievement 
dimension. The reliabilities of the four scales ranged from 0.50 to 0.76 for 
the U.S. college males and 0.50 to 0.72 for the U.S. college females. The 
validity of W O F O was also demonstrated by positive correlations of scale 
scores with variables such as masculinity and femininity, undergraduate 
grade point average, and income after highest degree sought (Helmreich & 
Spence, 1978). In Taiwan, W u , L a m , and Lai (1978, as cited in Li, 1981) 
obtained s a m e four factors of a translated version of W O F O . Li (1981) used 
it with a sample of college students and reported Cronbach alphas of 0.47 
to 0.62 for the four subscales. That Chinese version also correlated with 
masculinity and femininity. 
The instrument was carefully translated into Chinese by the author 
and back translated by an undergraduate Psychology major student to 
ensure the accuracy of translation. It was also administered to people of 
different educational level and work status to check for ambiguity of 
wordings. The measure could be found in Appendix B. 
Self-Esteem . The Rosenberg Self-Esteem Scale (1965) was used to 
measure subjects' general level of self-acceptance or self-worth. Subjects 
indicated their feelings to 10 statements on a 4-point scale (strongly agree, 
agree, disagree, strongly disagree). In order to neutralise response-set 
effects, half of the items were positively phrased, such as “I feel that I have 
a n u m b e r of good qualities", whereas the other half were negatively 
•"H 
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phrased, for instance, “I feel I do not have m u c h to be proud of.，，Item 
responses were s u m m e d to yield a total score，ranging from a m i n i m u m of 
10 to a maxiinum of 40. Higher scores reflected higher self-esteem. 
Reliability and validity of the scale h a d well been demonstrated in the 
English-speaking world (for s u m m a r y , see Robinson, Shaver, & 
Wrightsman, 1991). The Chinese version used in the present study w a s 
translated by Leung a n d L a u (1989), and h a d been demonstrated to have 
high internal consistency a n d validity (e.g., Lau, 1989; Leung & Lau，1989; 
L u k & B o n d , 1992). The scale could be found in Appendix C. 
vySex-Role Orientation. Subjects' sex-role orientation w a s measured by 
the Chinese sex-role Inventory (CSRI; H u i & Wong，1991). The inventory 
w a s developed in a procedure similar to that of the Bern sex-role Inventory 
(BSRI; Bern, 1974). The inventory consisted of 80 personality adjectives, 
with 20 adjectives each measuring masculinity, femininity，and social 
desirability. Twenty m o r e items were included to disguise the purpose of 
the instrument. Subjects rated h o w well each adjective described 
themselves on a 7-point scale, ranging from "Never or Almost Never True" 
(1) to "Always or Almost Always True" (7). Subscale scores were the m e a n 
ratings of the corresponding scale items. B y the median-split method, 
subjects were classified into four categories. Masculine persons were those 
high on masculinity scores but low on femininity scores. O n the other hand, 
feminine persons were those high on femininity scores yet low on 
masculinity scores. Androgynous were those high on both scores while 
those low on both scores were classified as the undifferentiated. 
Hui and W o n g (1991) showed high Internal reliabilities for the scales 
(0.96 for masculinity, 0.85 for femininity a n d social desirability). Test-retest 
reliabilities across a four w e e k interval (n=16) for masculinity, femininity, 
social desirability, a n d androgyny were 0.86, 0.81，0.90，and 0.90 
respectively. Validity of the inventory w a s also supported by positive 
\ 
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correlations between scores on the B S R I and on the CSRI. Moreover, the 
correlations of self-concept (using the Tennessee Self Concept Scale) with 
scale scores of C S R I were similar to that with BSRI. Nevertheless, more 
significant correlations were found between self-concept and scale scores 
derived from CSRI than from BSRI. This suggested that C S R I w a s more 
suitable than a translated version of BSRI in measuring Chinese' sex-role 
orientation. The measure could be found in Appendix D . 
Career Orientation. The extent to which subjects committed to work 
and career was assessed by four single questions. The first question 
measured subjects' preferred life style. Subjects were to choose their 
preferred life plan from five alternatives w h e n they were married, had 
children, and their spouses could earn enough money, so that they did not 
have to work for a living. The alternatives ranged from a life plan with 
exclusive participation in the h o m e and no work outside to a life plan of full-
time working outside h o m e . The question w a s scored in a w a y that greater 
involvement In one's employment received higher scores, with scores 
ranging from 1 to 3. The higher the score, the greater the commitment to 
one's career. 
The second question examined subjects' motivation to work. 
Provided that their spouses' salaries were adequate to support the family, 
subjects denoted their willingness to work outside the h o m e under each 
specific family situations which involved the n u m b e r and age of children. A 
“Yes,, to each situation got one point while a “No” earned no point. 
Responses to each situation were added to obtain a total score, ranging 
from 0 to 3. Higher score reflected greater motivation to work. 
The third question asked subjects to rate the importance they placed 
on career on a 4-point Likert scale, from "Very Unimportant" to "Very 
Important". The fourth question asked subjects to rate the relative 
importance of career and marriage in life on a 5-point Likert scale. Both 
\ 
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items were scored so that higher scores were given to responses which 
placed more importance on career. 
The first two questions were first reported by Almquist and Angrist 
(1970) and were found to discriminate between w o m e n with typical versus 
atypical occupation choice. The last two questions were first used by 
Richardson (1974) and then used subsequently by several researchers 
(Fassinger, 1990; Marshall & Wyting，1982; Richardson, 1975). The four 
measures of career orientation could be found in Appendix E. 
Educational Aspiration. T w o single questions were used to measure 
respondents' educational aspirations. The first questions asked subjects to 
indicate the possibility of future study and the program in which they would 
like to enrol. A score of 1 was given if there w a s no plan for advanced study 
while a score of 2 w a s given if no decision w a s m a d e yet. For those w h o 
had definite plans for future study, their scores would depend on w h e n 
they would enrol in graduate training. A score of 3 was given if the plan to 
study w a s five years after graduation and a score of 4 was given for plans 
to study within five years but not right after graduation. The highest score, 
5，was given to those w h o would study immediately after graduation. Higher 
scores reflected greater possibilities and determination for graduate studies, 
and thus greater educational aspirations. In addition, those w h o planned 
for further studies were asked to specify the kind of program in which they 
preferred to enrol. 
The second question assessed the highest level of education to which 
the respondents aspired，ranging from bachelor degree (1)，master's degree 
(2)，to doctoral or professional degree (3). The questions measuring 
educational aspirations could be found in Appendix F. 
Career Aspiration. Subjects were asked to indicate an occupation in 
which they most wanted to enter from a list of occupations, which was 
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adopted from C h o w (1991). Occupations were then classified from low to 
high in prestige level in a 3-point scale. Higher scores indicated higher 
prestige level of occupations. 
Since there w a s no available data about the prestige level of an 
occupation, a preliminary study was carried out during the 1992-1993 
academic year. Subjects were 388 male and 367 female undergraduates 
across faculties and year of study. Table 2 presented the composition of the 
sample. Respondents rated the prestige level of each of these occupations 
again on a 5-point scale, ranging from "Very Low" (1) to "Very High" (5). The 
rating scales could be found in Appendix G . 
Insert Table 2 About Here 
A Spearman rank-order correlation coefficient was calculated to 
determine whether there was an association between the m e a n ratings of 
male and female students on occupational prestige level. Since there was 
significant association between the two sets of m e a n ratings (rs 二 .9775，£ 
< .0001), it implied that the ratings of both genders were highly similar. 
Therefore, the subsequent analyses combined the ratings of both genders. 
T w o guidelines were followed in classifying the occupations into three 
prestige levels. Firstly, about equal numbers of occupations would be 
categorised into each prestige level. Secondly, the cut off point would be 
determined where there w a s a sharp break between the m e a n ratings. 
M e a n ratings of each occupation in terms of prestige level and classification 
were shown In Table 3. 
Insert Table 3 About Here 
Another question on career aspiration concerned was subjects' 
expected career achievement. Subjects indicated whether they wanted to be 
、 
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homemakers, or to pursue a career either within an organisation or having 
their o w n business. If subjects chose to work in an organisation, they were 
asked to indicate the highest rank or position they wanted to achieve and 
the expected monthly income. If subjects chose to have their o w n business, 
they were asked to indicate the size of the business they expected in terms 
of the n u m b e r of employees. Again, they would also indicate their expected 
monthly profit. Subjects' expected monthly income or profit is classified into 
six levels, with an Increment of HK$20,000 for each level. The maximuin 
level of expected Income is H K $ 100,000 or above (Appendix H). 
The Chinese version of the whole questionnaire could be found in 
Appendix I. 
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C H A P T E R T H R E E 
R E S U L T S 
Psychometric Properties of the Instruments 
The internal consistency coefficient (Cronbach alphas) of the scales 
were shown in Table 4. All subscales had generally high internal 
consistencies, except personal unconcern of males, which only had an 
alpha value of 0.30• In previous studies, personal unconcern also had the 
lowest alpha value. For example, Li (1981) reported an alpha value of 0.47 
for all subjects. In addition, the correlation of personal unconcern with 
masculinity and femininity are veiy low in both U . S. and Taiwan samples. 
In their subsequent studies, Spence and Helmreich (1983) did not include 
this subscale in their formulation of achievement motivation. Thus, this 
subscale was excluded from the present study. 
Insert Table 4 About Here 
Factor analysis of the W o r k and Family Orientation Questionnaire 
obtained the s a m e four-factor structure as in the original study for both 
sexes. Similarly, the factor structures of males and females were the s a m e 
on the Chinese Sex Role Inventory. 
Intercorrelations A m o n g Predictors and Dependent Variables 
Before investigating the effects of sociological and psychological 
factors on educational and career aspiration, correlations were calculated to 
facilitate our understanding of the relationship a m o n g the variables. Since 
there were differences on the correlational pattern of each gender, the 
correlations are discussed separately by each gender. The inter-correlation 
matrix of all variables for each gender are presented in Table 5 and Table 6. 
Male sample. As shown in Table 5，the highest degree sought was 
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moderately correlated with intention for future study (r = .25, ^  < -01)肌d 
the prestige level of chosen occupation (r 二 .19，2 < .05). There was, 
however, n o significant relationship between expected monthly income nor 
with the other three aspiration measures. 
For the four aspiration measures, only expected monthly income had 
significant relationships with the predictors. It correlated positively with 
masculinity (r = .32，g < .001)，competitiveness (r 二 .30 (g < .001)，with 
mastery (r = .21 < .05)，and relative importance of career versus family (r 
=.18, £ < .05), 
The intercorrelations a m o n g the predictors were presented as 
follows. Masculinity w a s correlated positively with self-esteem (r = .58，2. < 
.001), with career importance (r = .29，£ < .001)，as well as the relative 
importance of career versus family (r = .18, £ < .05). In addition, it also 
correlated with the three achievement motivations (r ranged from .33 to .64， 
all £ < .001). O n the other hand, femininity only correlated significantly with 
work orientation (r = .22，2. < -05). 
For the achievement motives, masteiy correlated significantly with 
with self-esteem (r = .28’ q < .001)，as well as with career importance (r = 
.24，£ < .05). Competitiveness correlated positively with relative importance 
of career versus family (r = .23’ ^ < .001) whereas work orientation 
correlated with self-esteem and with career importance with the s a m e 
correlation coefficient (r 二 . 1 8， < .05). 
Surprisingly，father's education w a s found to relate negatively to 
respondents' preferred life style (r = -.20, £ < .05)，whereas father's 
occupation correlated negatively with motivation to work (r 二-.18，< .05). 
In other words, male students of less educated fathers preferred more to 
work full-time throughout life, and those with fathers being employed as 
white or blue collar workers had more motivation to work. Males from lower 
S E S (in terms of fathers' educational and occupational levels) were more 
career-oriented. From the above correlational analyses, it seemed that 
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mastery and masculinity were two influential variables for males because 
both correlated with self-esteem, career importance, and relative 
importance of career versus family, and expected monthly income. 
Insert Table 5 About Here 
Female sample. Table 6 showed that expected monthly income 
correlated with prestige level (r = .20，£ < .05). The highest degree sought 
correlated with the intention for future study (r = .36，£ < .001) and 
prestige level of chosen occupation (r = .32, £ < .001). 
For career aspiration measures, expected monthly income correlated 
positively with masculinity a m o n g females (r = .18，p < .05)，with the 
mastery motive (r = .24，£ < .01), and with self-esteem of w o m e n (r = .19，；^  
< .05). A m o n g the five family background variables, merely father's 
occupation significantly correlated with the prestige level of respondents' 
chosen occupation, but negatively (r = -.19，£ < .05). In other words, female 
students with fathers in low occupational prestige levels were more likely to 
choose an high prestige occupation. For educational aspiration measures, 
only the highest degree sought w a s significantly related to masculinity 
(r 二 .18，e < .05). 
For the intercorrelations a m o n g predictors, masculinity w a s 
correlated positively with self-esteem (r = .55，£ < .001)，with preferred life 
style (r = . 1 8， < .05)，as well as with career importance (r 二 .36, 2 < 
.001). Moreover, masculinity w a s correlated significantly with the three 
achievement motives as well. The correlation coefficient w a s .46 for 
masculinity with mastery (£ < .001), .45 for masculinity with work 
orientation < .001)，and .22 for masculinity with competitiveness (£ < 
.01). Femininity correlated positively with work orientation (r 二 .25，£ < .01) 
and self-esteem (r = .24, £ < .01). Concordant with our hypothesis, 
femininity correlated negatively with the relative importance of career 
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versus family (r = -,31，^ < .001). In other words, w o m e n w h o perceived 
career as m o r e important than family were less feminine in their sex-role 
orientation. 
For achievement motivation, the mastery motive w a s correlated 
positively with self-esteem (r = .27, £ < .01)，with career importance (r 二 
.27, £ < .001) as well as relative importance of career versus family (r = 
.24, £ < .01). W o r k orientation also correlated positively with self-esteem (r 
=.41, n < .001) while competitiveness correlated positively with relative 
importance of career versus family (r = .22，£ < .05). 
In addition to the correlations between self-esteem and those 
predictors mentioned above, self-esteem of w o m e n also correlated positively 
with the employment status of mother (r = .18, £ < , .05), with motivation to 
work (r = .18, £ < .05)，as well as with career importance (r = .21, £ < .05). 
Insert Table 6 About Here 
In s u m m a r y , male and female students had similar correlation 
patterns for the following variables： 1) highest degree sought correlated with 
intention for future study and prestige level of chosen occupation； 2) 
expected monthly income correlated with masculinity and mastery; 3) 
masculinity correlated positively with the three achievement motives, with 
self-esteem, and with career importance; 4) the mastery motive correlated 
positively with self-esteem as well as career importance; 5) work orientation 
correlated positively with femininity and self-esteem; 6) competitiveness 
correlated positively with relative importance of career versus family; 7) 
Masculinity tendency in females related positively to preference for fun-time 
employment outside the h o m e whereas high masculinity in males indicated 
a tendency of placing more importance in career than family. 
O n the other hand, there were dissimilar correlational patterns 
between the two genders. 1) Expected monthly income correlated with the 
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prestige of women's chosen occupation but not with men's. 2) For m e n , the 
expected monthly income correlated positively with competitiveness, relative 
importance of career and family, mastery, and masculinity. For w o m e n , 
expected monthly income correlated positively with masculinity, mastery, 
and self-esteem. 3) Masculinity correlated positively with w o m e n ' but not 
men's aspiration to higher education. 4) The prestige level of females' 
chosen occupation correlated negatively with their fathers' occupational 
levels. Men's motivation to work and preferred life style correlated 
negatively with their fathers' education and occupation respectively. 5) The 
self-esteem of m e n correlated with masculinity, mastery, and work 
orientation; in addition to these variables, women's self-esteem also 
correlated with femininity, employment status of mother, motivation to 
work，and career importance. 6) Career importance in females correlated 
positively with mastery but negatively with femininity. 
Effects of Sociological and Psychological Factors on Aspirations 
Multiple regression analyses were performed to determine the effects 
of the predictors on each measure of career and educational aspirations. O n 
the basis of our hypotheses and the results of correlational analyses, only 
s o m e of the measures from each category of independent variables were 
selected. The selected predictors were educational levels of both parents, 
occupational level of father, mastery, competitiveness, self-esteem, 
masculinity, career importance, and relative importance of career versus 
family. Other measures were not included either due to their insignificant 
relationships with the dependent measures or redundance with other 
independent variables. 
Before investigating the relationship between the predictors and the 
dependent measures, w e first examined whether or not career and 
educational aspirations were related to the nine predictors differently for 
males and females. The nine predictors were entered into the regression 
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model first, followed by gender, and lastly the nine interactions between 
gender and each of the nine predictors by a stepwise procedure. There 
were no significant unique contributions to the four aspiration measures by 
either gender or each of the interaction term. Therefore, in the following 
regression, the male and female respondents were combined. 
The nine predictors were entered into the regression equation 
simultaneously by forced entry. Table 7 repbrted the results of the multiple 
regression analyses. The variance explained by the nine predictors together 
ranged from 2 % to 10%. Only the regression equation predicting expected 
monthly income was significant [F(9,268) = 3.34，£ < .001] and accounted 
1 0 % of the variance. Correspondingly, masculinity w a s the sole significant 
predictor (B = .21; £ < .02). 
Insert Table 7 About Here 
Using the stepwise method, three multiple regression equations were 
significant. The regression equation which significantly predicted college 
students' expected monthly income accounted for 8 % of the total variance 
[F( 1,276) = 24.74, ^  < .0001] and the significant predictor was masculinity 
(MASC). The regression equation which significantly predicted the prestige 
level of chosen occupation accounted 4 % of the total variance [F(2,278)= 
5.62, £ < .01] and the significant predictors were father's occupation 
(FAOCC) and father's educational level (FAED). Finally, the regression 
equation which significantly predicted students' intention for future study 
accounted 2 % of the total variance [F( 1,294) = 4.44, £ < .05] and the 
significant predictor was self-esteem (ESTEEM). The three regression 
equations were as follows： 
Expected Monthly Income 二 .29 M A S C 
Prestige Level Of Chosen Occupation 二 -.20 F A O C C + .14 F A E D 
Intention For Future Study = . 12 E S T E E M 
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Thus，different predictors predicted different measures of college 
students' aspirations. 
Gender by Sex-Role Type Differences on Sociological, Psychological, and 
Dependent Variables 
Table 8 and Table 9 presented the m e a n s and standard deviations of 
all measured variables by gender and by sex-role. Two-way (Gender X 
Sex-Role Type) multivariate analyses of variance are performed. A 
conservative alpha level of .01 is used to minimise Type I errors. N o 
interaction effect of gender and sex-role type w a s found for any of the 
variables. Univariate analyses are thus presented in the following. 
Insert Table 8 and Table 9 About Here 
As expected, there were significant main effects of gender [F( 1,291) 二 
6.99，£ < .01] on both the masculinity scale and the femininity scale 
[F(l,129) = 11.84，£ < .01]. Males w^re higher than females on masculinity 
whereas females were higher than males in femininity. 
There were significant main effects of sex-role type on all three 
dimensions of achievement motivation [mastery, F(3,291) 二 23.52; work 
orientation, F(3,291) = 11.33; competitiveness, F(3,291) = 6.97; all 公 < 
.001]. N o main effects of gender were found. Multiple comparisons 
indicated that masculine and androgynous individuals were significantly 
higher than feminine and undifferentiated individuals on mastery (£ < .01). 
O n work orientation, androgynous persons scored higher than feminine and 
undifferentiated persons (£ < .01) whereas masculine persons did not differ 
from androgynous and feminine persons. Androgynous persons were also 
higher than feminine and undifferentiated persons {g_ < .01) on 
competitiveness while masculine individuals did not differ from 
androgynous and undifferentiated individuals. Therefore, it was not gender 
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per se which differentiated one's achievement motivation but sex-role 
orientation. Those high in masculinity, such as masculine and androgynous 
types, had higher achievement motivation. 
Similarly, significant main effect of sex-role type [F(3,291) = 30.56， 
< ‘001) w a s found on self-esteem. The self-esteem of w o m e n w a s not 
different from that of m e n , but androgynous and masculine type persons 
had higher self-esteem than the feminine and undifferentiated type 
individuals. 
For the four scales of career orientation, three had gender main 
effects [motivation to work, F(l, 291) 二 12.84，^ < .001; relative importance 
of career versus family, F(l’291) 二 10.64，；^ < .01; preferred life style, 
F(1,291) = 11.55, 2 < .01]. "Males were significantly higher than females on 
all three variables. In other words, m e n placed more importance to career 
than family, were more inclined to work and expected full-time employment 
throughout life. O n the other hand, although most w o m e n preferred 
employment outside h o m e , slightly more w o m e n preferred to work part-time 
than fuU-time^Women were less inclined to work outside h o m e w h e n they 
had children and placed more importance to family than career (see Table 
10). 
Insert Table 10 About Here 
Significant main effect of sex-role type w a s found on career 
importance [F(3,291) 二 6.88，£ < .001】.In fact, only 6.8% of m e n and 
3.3% of w o m e n perceived career as not important^In line with our 
expectation, masculine and androgynous individuals perceived career 
significantly more important than feminine persons (g < .01). The 
undifferentiated group had the second lowest score but the score w a s not 
statistically different from the m e a n scores of the other three sex-role types. 
Significant main effect of gender was found on occupational prestige 
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level IF( 1,274) = 8.31，£ < .01】，with m e n aspiring to occupations higher in 
prestige level than w o m e n . In terms of expected monthly income, there 
were significant main effects of gender [F(l，271) 二 14.43, £ < .001】and 
sex-role type [F(3,271) = 5.26, £ < .01】.Men expected significantly more 
monetary return than w o m e n . At the s a m e time, masculine persons aspired 
to the highest monetary return, next is androgynous person. Feminine 
individuals aspired to the lowest level of monetary return which w a s 
significantly lower than masculine individuals < -01). 
Though people aspiring to o w n a business did not necessarily have 
higher aspirations than those w h o did not, at least in our sample, students 
w h o aspired to have their o w n business expected significantly more monthly 
income than their counterparts [t (274) = -8.90，£ < .001]. Overall, there 
were more m e n than w o m e n w h o aspired to have their o w n business 
(47.6% of m e n , 35.5% of women). M e n also aspired to have significantly 
larger-size of business than w o m e n [M = 3.7 for men; M = 2.91 for women； 
F(1,114) = 7.05, 2. < .01]. In s u m m a r y , m e n were more entrepreneurially-
minded and had higher career aspiration. 
Contrary to our hypotheses, there were neither main effects of 
gender nor sex-role type found for all the family background variables and 
the two measures of educational aspiration. 
Since m e n were higher in masculinity and lower in femininity than 
w o m e n , w e could not be sure that the gender differences found in 
motivation to work, relative importance of career versus family, preferred 
life style, expected monthly income, prestige level of chosen occupation, 
and the size of business aspired to were due to gender per se or personality 
differences between m e n and w o m e n . In order to comprehend the effect of 
sex-role orientation on the gender differences of variables reported above, 
analyses of covariance (ANCOVA) were performed. W h e n subjects' 
masculinity and femininity were held constant, there were still significant 
gender differences on subjects' expected monthly income [F( 1,275) = 10.28， 
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2 <.01], prestige level of chosen occupation [F(l, 278) = 7.05, £ < .01]’ 
preferred life style [F( 1,295) = 9.60，£ < .01]，and motivation to work [F(l, 
295) = 9.83，£ < .01], with m e n higher than w o m e n on all these variables. 
The proportion of vairance accounted by gender for each of these four 
variables w h e n other independent variables and covariates are controlled 
(the eta2) w a s 3.6% for expected monthly income, 2.9% for prestige level, 
and 3.6% for both preferred life style a n d motivation to work. Thus, gender 
still accounted for certain a m o u n t of variance even w h e n w e h a d ruled out 
the effect of masculinity and femininity. In order words, gender differences 
found on these four measures could not be attributed to gender differences 
in masculinity and femininity. 
Other two-way A N O V A s were also done on the dependent variables 
with combinations of gender and each other independent variables. Most 
results did not yield significant interaction effects and s h o w e d merely a 
gender m a i n effect，except for future plan of study which obtains solely a 
m a i n effect of self-esteem [M = 3.16 for those high in self-esteem; M = 2.73 
for those low in self-esteem； F( 1,293) = 6.85，Q < .01]. In other words, 
those with high sell-esteem h a d m o r e intentions to further their studies. 
Effect of Faculty on Aspirations 
Since the sample in this study included students from various 
faculties, it is of interest to explore whether there were any group 
differences o n educational and career aspirations a m o n g students from 
different faculties. 
There were significant faculty m a i n effects on prestige level of chosen 
occupation [F(5,270) = 11.32, ^  < .001] and the highest degree sought 
[F(5,284) = 8.34, ^  < .001]. In particular, medical students h a d the highest 
aspirations in terms of prestige level of chosen occupation (M = 3.0)， 
followed by engineering students (M =2.55), then science students (M = 
2.34) and business administration students (M = 2.21). The lowest two 
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groups were Arts students (M = 2.0) and social science students (M = 1.85). 
Post hoc Scheffe comparisons indicated that medical students aspired 
significantly higher in prestige level than that of students from other 
faculties except engineering students whereas there w a s significant 
difference between engineering and social science students (all 旦 < .01). 
Thus, both engineering and medical students chose occupations that were 
higher in prestige level that those chosen by social science students. 
For educational aspiration, medical students sought for higher degree 
(M = 2.73) more so than those in other faculties (£ < .01). There were no 
significant differences a m o n g students from the other five faculties. The 
ascending order of m e a n ratings of the highest degree sought w a s science 
students (M = 1.59), social science students (M = 1.66)，engineering 
students (M = 1.69)，Arts students (M = 1.84), and business administration 
students ( M 二 1.98). In order words, there were more medical students 
aspired to have masters degree or above whereas students from other 
faculties would be satisfied with just having a bachelor degree. 
\ 




Effects of Sociological and Psychological Variables on Aspirations 
T h e results of the present study showed that the predictors did not 
have different magnitudes of effects on both educational and career 
aspirations by gender. In other words，the s a m e sets of variables can be 
used to predict the aspirations of both m e n and w o m e n -
Results from stepwise procedure of multiple regression analyses 
suggested that different predictors predicted different measures of 
aspiration. Specifically，masculinity predicted individual's expected monthly 
income while father's occupational and educational levels predicted the 
prestige level of chosen occupation. For educational aspiration, the level of 
self-esteem predicted college students' intention for future study. 
Consistent to previous findings rmasculinily is an important predictor of 
people's career aspiration, especially w h e n it is measured by extrinsic 
rewards like moneyJ^On the other hand, educational aspiration is more 
affected by individual's self-esteem. It m a y be that students with high 
intention for future study are those already having good academic results. 
As w e k n o w , good or even excellent academic performance is a m u s t for 
further study. So，when students plan to have future studies, academic 
results is sure an important factor. Since students in this study are in their 
final years, those with less good academic results will be less likely to 
further their studies than those with better academic results. 
O n e point deserves attention is that father's occupational level 
negatively predicted the prestige level of child's choice of occupation. This 
m a y be due to the fact that m a n y of the respondents are from lower class, 
Over 8 0 % of the parents have secondary educational level or less. About 
2 0 % of the fathers and only 5 % of the mothers are professionals or 
merchants. For lower class person, that to study in and graduate from an 
\ 
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university m e a n s an opportunity for moving upward the social class ladder. 
Therefore, it is comprehensible to have a negative relationship between 
father's occupation and the prestige level of child's choice of occupation. 
Notwithstanding the significance of the above regression equations, 
the amount of variance accounted for by the regression equations was quite 
limited (R2 ranged from .03 to .14). It seems that there are still sociological 
and psychological factors that have not been included in the present study 
such as the economic and political situation of the society and their impacts 
on the person's perception of future. Future study m a y take into account of 
economic and political factors in the study of aspirations as well，especially 
in societies with rapid economic and political changes. 
Career Aspirations of M e n 
The results of this study showed that gender and sex-role orientation 
influenced an individual's career aspiration and related psychological 
factors. Consistent with our expectation! m e n were more motivated to work 
and preferred full-time employment throughout their livesj^Uthough both 
m e n and w o m e n indicated that career was important in their lives, w h e n 
they were asked to choose between career and family, more m e n than 
w o m e n proclaimed that career was more important than family. In other 
words, m e n were more career-oriented than w o m e n . M e n also had higher 
career aspiration than women.rMen chose occupations that were higher in 
prestige levels and expected to achieve more monetary return than w o m e n 。 
During socialisation, boys are taught to take u p responsibility as bread-
winners and to establish their self-esteem and self-concept through career 
and work (Ho, 1976; Li, 1981). For m e n , career is their second life. D u e to 
the relative importance m e n place in career and their willingness to put 
more time, effort, and commitment in career, it is reasonable that m e n 
expect higher achievements in career than w o m e n . 
Similar to previous findings (e.g. Choi and Qu,1989; C h o w , 1988; 
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Hesse-Biber, 1985)，male students were m o r e entrepreneurially-minded 
than female students as well. Surveyed with university students (from the 
s a m e university as those in this study), C h o w (1988，1991) found that 
males rated themselves higher than female students in desire for power, 
ability to work for long hours, capacity to take risks, analytical ability, 
creativity, a n d leadership. These characteristics are typically desired traits 
for managers (Gregory, 1990; Unger & Crawford，1992) and entrepreneurs 
(Chow, 1988), and are stereotyped as men's traits (Gregory, 1990). O n the 
other hand, w o m e n preferred jobs that were traditionally associated with 
stability (Chow, 1988). It seems, then, m e n are m o r e prepared to establish 
their o w n business. Establishing a business is, of course, challenging and 
brings wealth. A s one Chinese proverb states, a person from the working 
class can never be rich a n d prosperous, but the merchants. The results of 
this study also demonstrated that individuals aspired to have their o w n 
business expected more monetary return. 
Career Aspirations of W o m e n 
O u r analysis of women's career aspiration suggested that m o r e 
w o m e n were prepared to give u p their full-time employment w h e n they h a d 
children (40% of our female respondents but only 1 0 % of male respondents 
chose not to work w h e n they h a d children). T h e percentage for each gender 
to give u p full-time employment w h e n they h a d children w a s similar to those 
of studies in America a n d Taiwan (e.g., Hesse-Biber, 1985; Yip, 1986). 
W o m e n expected that the family roles (as a wife and mother) were likely to 
take t h e m out of the labour market. Therefore, the societal value that 
emphasises and praises w o m e n as better and chief care-takers of children 
and family is still influential a m o n g university w o m e n . In fact, w o m e n are 
socialised to establish their self-worth and values by marriage a n d family as 
well as to place marriage and family in primary concern, especially in a 
Chinese society. As an Chinese popular saying states, a woman's greatest 
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achievement and blessings are having a good h u s b a n d a n d nice children, 
that is, a h a p p y family. Career or work is just secondary for w o m e n 
(Fogarty, Rapoport, & Rapoport，1971; Wolfson, 1976). 
A s society progresses, w o m e n get m o r e opportunities to be educated 
and enter the labour force. Well-educated w o m e n , then, have to struggle 
between developing and expanding their talents a n d abilities through work 
on the one hand, and taking care of children a n d family in order to fulfil 
societal n o r m and confirm their sex-role identity on the other. O n e w a y to 
resolve the conflict is to integrate the career role a n d family role by working 
part-time, as nearly half of our female respondents indicated their intention. 
Thus, w o m e n would not expect m u c h achievement from career since they 
were less prepared to commit m u c h time and effort on career. The 
tendency for w o m e n to choose occupations with lower prestige level m a y 
reflect their expectations to accommodate expected family responsibilities 
and plans of reentering the labour market after their children have grown 
up. They thus choose occupations that do not require specific qualification 
or allow interruptions at s o m e points in life (Davey & Stoppard，1993). 
Generally, these occupations are lower in prestige levels. Occupations with 
high prestige level such as that of a lawyer usually require m u c h 
c o m m i t m e n t of time and effort and continuous participation. Thus, women's 
choice of low prestige level occupations m a y merely reflect traditional sex-
role stereotypes. Furthermore, because most low prestige level occupations 
have lower monetary return a n d less opportunities for advancement 
(Aneshensel & Rosen，1990), w o m e n choosing low prestige level 
occupations tend to expect lower monetary return. Another speculation is 
that their lower aspiration reflects their accurate perception of the reality 
within which w o m e n earn lesser than m e n . In fact, m e n are paid m o r e than 
w o m e n with the s a m e educational level. The difference is even u p to 3 5 % 
within the university level (Association of Advancement of Feminism, 1993). 
\ 
Gender and Aspiration 
3 8 
Educational Aspiration of College Students 
W o m e n ' s educational aspiration in terms of highest degree sough 
correlated positively with masculinity. Thus, to the extent a w o m a n adopts a 
masculine sex-role，she is ambitious to achieve higher education. 
Nevertheless, the educational aspiration measures of male students 
did not correlate with any predictors. This finding m a y reflect that male 
students do not perceive education as a form of career. In contemporary 
H o n g Kong, society emphasises o n personal achievement in terms of the 
a m o u n t of m o n e y an individual has. The H o n g Kong society appraises 
people m o r e by their fortune than by their morality. It is speculated that 
these changing societal values plus the changing political situation foster a 
societal n o r m in which individual does not care about responsibility or 
vision，interest or status but a short-term view of achievement. The societal 
n o r m is to earn as m u c h m o n e y as soon as possible. Therefore’ to invest 
one's time a n d energy in education does not seem to be a wise decision 
since high attainment of education does not guarantee a prosperous career 
or the earning great fortune. It also ^eems that career or w o r k for our male 
respondents is a w a y to earn more m o n e y rather than their intrinsic Interest 
in work. The low correlation between expected monthly income a n d the 
other three measures of aspirations m a y reflect the above speculation. In a 
society where there is rapid changes of societal values and political 
environment, future study of career development should consider the 
effects of these sociological factors. 
Effects of Sex-Role Orientation on Aspirations 
Although s o m e psychologists (such as Betz & Fitzgerald，1987; 
Spenner & Featherman, 1978； and O'Leary, 1974) have proposed that the 
adoption of a masculine sex-role in w o m e n would enhance their career 
orientation a n d aspiration, the results of this study showed that w h e n the 
effect of sex-role orientation is controlled, there are still significant gender 
Gender and Aspiration 
39 
difference on career aspiration a n d orientation. Thus, though w e found that 
a masculine sex-role could enhance a person's self-esteem and achievement 
motivation, it could not explain all the gender differences on career 
aspiration and orientation. O n e speculation is that the sex-role stereotypes 
are too powerful within a Chinese culture that even w o m e n with masculine 
sex-role could not be totally free from their restrictions. 
Effect of Sex-Role Orientation with Achievement Motivation 
Similar to the findings of previous research (e.g. C h o w , 1991; 
Fogartz, Rapoport, & Rapoport，1971; Lau, 1989; Major & Konar，1984; 
Marshall & Wijting，1980), masculine a n d androgynous persons were higher 
than feminine and undifferentiated persons on achievement motivation, self-
esteem, career importance, and expected monthly income. The fact that 
there were sex-role differences but no gender difference on achievement 
motivation suggests that achievement motivation is not associated with 
gender per se but depends more on the sex-role orientation an individual 
adopts. O'Leary (1974) a n d Unger ai^d Crawford (1992) asserted that 
gender differences on achievement motivation were caused by stereotypic 
sex-role socialisation which promotes the development of need for 
achievement in m e n but aSiliation in w o m e n . To the extent that a w o m e n 
incorporates a feminine sex-role, she is less likely to engage in achievement-
related behaviours, which are perceived as solely appropriate for m e n . 
Therefore, although m e n are more in advantage to develop a masculine sex-
role, individuals adopting a masculine sex-role would be higher in 
achievement motivation. Previous studies, such as Li, (1981)，Helmreich 
and Spence (1978), Marshall and Wijting (1980)，and Spence a n d Helmreich 
(1983)，had demonstrated the effect of a masculine sex-role orientation on 
achievement motivation. In the present study, the significant a n d positive 
correlations between each dimension of the achievement motives a n d the 
masculinity role of both m e n and female also lend support to their 
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hypothesis. 
Effect of Sex-Role Orientation on Self-Esteem 
Although C h e u n g (1986) and Lau (1989) found gender difference on 
self-esteem, the present study found no significant differences between 
. m a l e and female students on overall self-esteem. This is, however, 
consistent with most previous studies with Chinese students (e.g.. B o n d & 
Cheung, 1983; Ip & Bond, 1994; L u k & Bond, 1992)， 
In parallel to previous research findings (Chusmir & Koberg, 1991; 
C o n n e U & Johnson, 1970; Keith, 1988; Lau, 1989) Individuals of different 
sex-role orientation had different levels of self-esteem. In particular, 
masculine and androgynous persons were higher than feminine and 
undifferentiated individuals on self-esteem. It seems, like achievement 
motivation, self-esteem is more associated with a masculine sex-role 
orientation rather than gender per se. M a n y studies had also demonstrated 
a positive relation between self-esteem and masculinity (Lamke, 1982; Lau, 
1989; Marsh, AntiU & Cunningham，1987; Rust & McCraw，1984). 
Moreover, since masculine and androgynous individuals had higher 
achievement motivations, they might have more accomplishments than the 
feminine and undifferentiated persons, which helped to establish their 
concept of capable and thus enhanced their self-esteem. As Betz and 
Fitzgerald (1987) pointed out, achievements and self-esteem are inter-
related. The level of self-esteem Influences one's confidence in achievement 
related behaviours, which affects one's achievements. The quality and 
quantity of achievements in turn affects one's self-esteem. 
A n interesting finding is the different correlation patterns between 
self-esteem and other variables for males and females. Men's self-esteem 
w a s related to mastery, work orientation, and masculinity. O n the other 
hand, In addition to these variables, women's self-esteem w a s also related 
to femininity, motivation to work, career importance, employment status of 
I 
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mother, and expected monthly income. It seems that women's self-esteem is 
influenced by more factors than men's. Rust and M c C r a w (1984) also found 
that both masculinity and femininity were related to high self-esteem in 
w o m e n . As a w o m a n , the lack of femininity m a y cause sex-role identity 
crisis, thereby lowering her self-esteem. O n the other hand, although 
society values women's role as homemakers, the achievements from 
women's careers are highly appraised in contemporary society. In an 
industrial era, homemakers are perceived as less productive economically, 
thus, have no social power and s o m e h o w devalued. As long as a w o m a n 
participates in the labour force, she would have economic gains, along with 
social power and social status. These help a w o m e n to evaluate herself as 
capable and useful according to societal values and thus, to retain her self-
esteem. Therefore, the motivation she has towards work and the rewards 
she expects to get from work helps to substantiate her self-esteem. 
Despite there were sex-role type differences on self-esteem, merely 
women's self-esteem w a s related to educational and career aspirations. It 
seems that men's aspirations is not influenced by the level of self-esteem. 
However, the finding that self-esteem of all respondents predicted the 
educational aspiration of students is puzzling. Since the present study dealt 
with only one-to-one relation between variables, the interactions a m o n g 
masculinity, self-esteem, and aspiration could not be revealed here. Future 
study m a y address to this problem. 
Effect of Famllv Background 
Contrary to previous studies (e.g. Choi & Q u , 1989； Sewell & 
Hauser, 1980; Shapiro & Crowley, 1982), the influence of family 
background on career and educational aspirations and related psychological 
variables were not evidenced in the present study. It is speculated that 
since respondents are already studying in an university, the status of being 
an university student already provides the individuals with the inroads to 
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future achievements. This then m a k e s the effects of family background less 
important. Moreover, most of the respondents in our sample are from lower 
SES. In a way, the family background of the respondents in this study is 
considerably homogeneous. Furthermore, as Davey and Stoppard (1993) 
stated, w h e n more and more mothers work outside home, the effects of 
maternal employment is not influential to their daughters' view of career and 
family. In our sample, half of the mothers worked either part-time or full-
time. This m a y be due to the financial need of the family or willingness of 
the mothers to work outside h o m e . Nevertheless, the employment status of 
mothers did not affect their children's career and educational aspirations. 
Perhaps, it is not the socioeconomic status of family per se has effect on an 
indiviciual's achievement aspiration, but the effects of parental attitudes 
(Kriger, 1972; Parsons, Adler, & Kaczala，1982). 
Effect of Area of Study on Educational and Career Aspirations 
The effect of area of study as reflected by the student's faculty in the 
university on aspiration has also beep, examined. Medical students have the 
highest educational and career aspiration. Social science students have the 
lowest career aspiration whereas business administration students have the 
lowest educational aspiration. Because medical doctor is an occupation with 
well established prestige, thus, students studying in the field can have 
more accurate perception of the prestige level of their future career. So 
their aspiration is in accordance with the reality and is more homogeneous. 
O n the other hand. Social science students can enter a wide range of 
occupations which differ in prestige level and prospect. Thu^there are 
more variability in their indicted career aspiration. Moreover, for business 
administration students, a bachelor degree is good enough for them to enter 
the competitive commerce world in which they have the opportunity to earn 
m u c h m o n e y and climb to high positive, therefore, they have lower intention 
for higher degree.」 
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The Usefulness of Career Tmportance as a Predictor 
Although previous research (e.g. Fassinger, 1990; Marshall & 
Wijtlng, 1980; Richardson, 1975) found that career importance w a s a 
useful indicator in differentiating between w o m e n of different career 
orientations and aspirations, the present study found it a less sensitive 
predictor given the fact that there were only 5 females and 10 males w h o 
considered career as unimportant. It is the current societal trend for 
females to work outside the home, especially for xinmaiTled w o m e n . O n the 
other hand, the relative importance of career and family is a better measure 
to distinguish between individuals of different career orientation and 
aspiration as mentioned above. Since career Importance was significantly 
related to the relative importance of career versus family, exclusion of the 
former would reduce redundance. 
Future Direction 
The results of the present study have s o m e implications for future 
research. Firstly, studies that found gender difference on aspiration did not 
control the confounding effect of faculty. Generally, these studies had either 
disproportionate n u m b e r of respondents from different faculties or students 
from a few faculties. Parallel to the results of this study, Choi and Q u 
(1989) found that students from different faculties had different educational 
and career aspirations. Basically, students from engineering faculty of their 
study had the highest educational and career aspirations whilst students 
from arts faculty had the lowest.^ Hong Kong, university students' range 
of occupational choice are, on the one hand, affected or circumscribed by 
the program they study (Aur, 1990; C h o w , 1991)^ O n the other hand, the 
kind of occupations students expect to enter influences their career 
aspirations and achievements. Since the present study stratified the sample 
by faculty and the sample size of some faculties were not large enough, the 
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effect of faculties could not be assessed in detail. Future study m a y explore 
the effect of faculty with larger sample size from each faculty. Another 
possible line of research is to compare the career and educational 
aspirations of persons in cross-sex-dominated faculties with those in same-
sex-dominated faculties and identify possible predicting variables that 
differentiate the two groups. This area of research is especially needed for 
m e n because there has been too few research done to understand the 
variables that affect men's choice of female-dominated faculties and 
occupations. 
In addition, cultural differences on s o m e psychological concepts 
should be considered. For instance, Y u (1994) discussed the different 
conceptualisations of achievement motivation and attainment in the West 
and in Chinese societies. H e asserted that the meaning of achievement 
motivation could only be understood within a n individual's socio-cultural 
context. In a coUectivist culture which emphasises social harmony, 
individualistic achievement motivation and attainment as defined in the 
W e s t does not reflect that of the Chiiiese. For the Chinese, individual 
success and achievement are for the benefit of one's family, that is, to 
glorify the family and strengthen its social status. Y u (1994) termed this 
kind of achievement motivation as the Social-Oriented Achievement 
Motivation ( S O A M ) and asserted that it is unique to the coUectivist societies. 
Therefore, western instrument such as the W o r k and Family Orientation 
Questionnaire m a y not accurately measure the achievement motives of 
Chinese people. Future study could explore the effect and usefulness of the 
S O A M on Chinese' achievement aspiration and attainment. Furthermore, 
because in Chinese society, familiar achievement is largely depended on the 
males to obtain, it would be of interest to investigate the gender difference 
on career aspiration and achievement as measured by S O A M . 
The present study investigated the career and educational aspiration 
of university students. Since they have not experienced life changes such 
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as marriage and family, it would be of interest to explore the effects of 
these changes on their aspirations and h o w m u c h their goals have been 
achieved by adopting longitudinal approach. Furthermore, inclusion of 
younger subjects like secondly school students could increase our 
understanding of the process of career aspiration and development. 
Limitations 
There were s o m e limitations with the present study that deserved 
special attention. Since self-report methodology w a s adopted, results siiould 
be interpreted with care, becaiise the methodological shortcomings 
associated with self-report information, such as faking or social desirabilily 
responses set, had well been documented. Moreover, because cross-
sectional design methodology was used, results of the present study did not 
necessarily support causal relationships between the predictors and 
measures of aspirations. In order to investigate the causative relationships, 
structural equation modelling method is recommended. The advantages of 
using this kind of methodology over path analysis and multiple regression 
analysis are its capacity to find out causative relationships by using multiple 
measures in both the independent and dependent variables and model 
testing. 
In spite of the weaknesses in this study, it represents a progress in 
its attempt to investigate the combined effects both sociological and 
psychoiogical factors on educational and occupatiorial aspiration and try to 
explore the gender difference on the relative contributions of predictors. 
Future study could concentrate on finding the causal effects of potential 
predictors on career aspiration and attainment. 
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F a m i l y , 3 4 / 4 6 5 - 4 6 8 . 
A s t i n , H . S . ( 1 9 6 8 ) . C a r e e r d e v e l o p m e n t o f g i r l s d u r i n g t h e 
h i g h s c h o o l y e a r s . J o u r n a l o f C o u n s e l i n g P s y c h o l o g y , 1 5 , 
5 3 6 - 5 4 0 . 
A s t i n , H . S . ( 1 9 6 9 ) . T h e w o m a n d o c t o r a t e i n A m e r i c a . N e w 
Y o r k： R u s s e l l S a g e F o u n d a t i o n . 
A s t i n , H . S . , & M y i n t , T . ( 1 9 7 1 ) . C a r e e r d e v e l o p m e n t o f 
y o u n g w o m e n d u r i n g t h e p o s t h i g h s c h o o l y e a r s . J o u r n a l o f 
C o u n s e l i n g - P s y c h o l o g y M o n o c r r a p h , 1 8 , 3 6 9 - 3 9 3 . 
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A t k i n s o n , J . (19 7 8 ) . T h e m a i n s p r i n g s o f a c h i e v e m e n t -
o r i e n t a t e d a c t i v i t y . I n J . A t k i n s o n , & J . R a y n o r ( E d s . ) . 
P e r s o n a l i t y , m o t i v a t i o n a n d a c h i e v e m e n t » ( p p . 1 1 - 3 9 ) . N e w 
Y o r k： H a l s t e d . 
B a c h m a n , J . G . , & O ' M a l l e y , P . M . ( 1 9 7 7 ) . S e l f - e s t e e m i n 
y o u n g m e n： A l o n g i t u d i n a l a n a l y s i s o f t h e i m p a c t o f 
e d u c a t i o n a l a n d o c c u p a t i o n a l a t t a i n m e n t . J o u r n a l o f 
P e r s o n a l i t y a n d S o c i a l P s y c h o l o c r v . 3 5 , 3 6 5 - 3 8 0 . 
B a c h t o l d , L . M . ( 1 9 7 6 ) . P e r s o n a l i t y c h a r a c t e r i s t i c s o f 
w o m e n o f d i s t i n c t i o n . P s y c h o l o g y o f W o m e n Q u a r t e r l y , 1 , 
7 0 - 7 8 . 
B a c h t o l d , L . M . , & W e r n e r , E . E . ( 1 9 7 0 ) . P e r s o n a l i t y 
p r o f i l e s o f g i f t e d w o m e n： P s y c h o l o g i s t . A m e r i c a n 
P s y c h o l o g i s t . 2 5 , 2 3 4 - 2 4 3 . 
B a c o n , C , , & L e r n e r , R . M . ( 1 9 7 5 ) . E f f e c t s o f m a t e r n a l 
e m p l o y m e n t s t a t e s o n t h e d e v e l o p m e n t o f v o c a t i o n a l - r o l e 
p e r c e p t i o n i n f e m a l e s . T h e J o u r n a l o f G e n e t i c P s y c h o l o g y . 
1 2 6 . 1 8 7 - 1 9 3 . 
B a k a n , D . ( 1 9 6 6 ) . T h e d u a l i t y o f h u m a n e x i s t e n c e : A n e s s a y 
o n p s y c h o l o g y a n d r e l i g i o n . C h i c a g o : R a n d M c N a l l y . 
B a k e r , D . R . ( 1 9 8 7 ) . T h e i n f l u e n c e o f r o l e - s p e c i f i c s e l f -
c o n c e p t a n d s e x - r o l e i d e n t i t y o n c a r e e r c h o i c e s i n 
s c i e n c e - J o u r n a l i n R e s e a r c h i n S c i e n c e T e a c h i n g , 2 4 / 
7 3 9 - 7 5 6 . 
B a r u c h , G . K . ( 1 9 7 6 ) • G i r l s w h o p e r c e i v e t h e m s e l v e s a s 
c o m p e t e n t : S o m e a n t e c e d e n t s a n d c o r r e l a t e s , P s y c h o l o g y o f 
W o m e n Q u a r t e r l y , 1； 3 8 - 4 9 . 
\ 
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Bern, S . ( 1 9 7 4 ) . T h e m e a s u r e m e n t o f P s y c h o l o g i c a l a n d r o g y n y . 
J o u r n a l o f C o n s u l t i n g a n d C l i n i c a l P s v c h o l o c f v , 4 2 , 1 5 5 -
162. 
B e t z , N . E . , Sc F i t z g e r a l d , L . F . ( 1 9 8 7 ) . T h e c a r e e r 
p s y c h o l o c r y o f w o m a n . O r l a n d o : A c a d e m i c . 
B l a u , P . M . , & D u n c a n , 〇 . E . ( 1 9 6 7 ) . T h e A m e r i c a n o c c u p a -
t i o n a l s t r u c t u r e . N e w Y o r k : W i l e y . 
B o n d , M . H . ( 1 9 8 8 ) . F i n d i n g u n i v e r s a l d i m e n s i o n s o f 
i n d i v i d u a l v a r i a t i o n i n m u l t i c u l t u r a l s t u d i e s o f v a l u e s : 
T h e R o k e a c h a n d C h i n e s e V a l u e S u r v e y s . J o u r n a l o f 
P e r s o n a l i t y a n d S o c i a l P s y c h o l o c r v , 廷 ， 1 0 0 9 - 1 0 1 5 . 
B o n d , M . H . , & C h e u n g , T . S . ( 1 9 8 3 ) . C o l l e g e s t u d e n t s ' 
s p o n t a n e o u s s e l f - c o n c e p t . T h e e f f e c t o f c u l t u r e a m o n g 
r e s p o n d e n t s i n H o n g K o n g , J a p a n a n d t h e U n i t e d S t a t e s . 
J o u r n a l o f C r o s s - C u l t u r a l P s v c h o l o Q V , 1 4 , 1 5 3 - 1 7 1 . 
B r o w n , D . ( 1 9 7 0 ) . S t u d e n t s ' v o c a t i o n a l c h o i c e s： A r e v i e w 
a n d c r i t i q u e . B o s t o n： H o u g h t o n M i f f l i n . 
B u r l i n , F . ( 1 9 7 6 ) . T h e r e l a t i o n s h i p o f p a r e n t a l e d u c a t i o n 
a n d m a t e r n a l w o r k a n d o c c u p a t i o n a l s t a t u s t o o c c u p a t i o n a l 
a s p i r a t i o n i n a d o l e s c e n t f e m a l e s . J o u r n a l o f V o c a t i o n a l 
B e h a v i o r , 9, 9 9 - 1 0 6 . 
C a r t w r i g h t , L . K . ( 1 9 7 2 ) • C o n s c i o u s f a c t o r s e n t e r i n g t h e 
d e c i s i o n s o f w o m e n w h o s t u d y m e d i c i n e . J o u r n a l o f S o c i a l 
I s s u e s , 28./ 2 0 1 - 2 1 5 . 
C h e u n g , T . S . ( 1 9 8 6 ) . S e x d i f f e r e n c e s i n t h e e f f e c t o f 
a c a d e m i c a c h i e v e m e n t o n s e l f - e s t e e m： A H o n g K o n g C a s e . 
S o c i a l B e h a v i o r a n d P e r s o n a l i t y , 1 4 , 1 6 1 - 1 6 5 . 
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C h o w , G . ( 1 9 8 8 ) • R e p o r t o n a s t u d y o f t h e c a r e e r a s p i r a t i o n 
o f 1 9 8 7 g r a d u a t e s w i t h s p e c i a l r e g a r d t o t h e i r 
e n t r e p r e n e u r i a l i n c l i n a t i o n s , H K : T h e C h i n e s e U n i v e r s i t y 
o f H o n g K o n g , O f f i c e o f S t u d e n t A f f a i r s . 
一Chow, G . ( 1 9 9 1 ) . G e n d e r d i f f e r e n c e s i n c a r e e r p r e f e r e n c e 
a n d a c h i e v e m e n t a s p i r a t i o n： A c a s e s t u d y o f C h i n e s e 
U n i v e r s i t y a n d S h e n z h e n U n i v e r s i t y g r a d u a n d s . I n F . 
C h e u n g , P . S . W a n , H . K . C h o i , & L . M . C h o y ( E d s . ) ' 
S e l e c t e d p a p e r s o f c o n f e r e n c e o n g e n d e r s t u d i e s i n 
C h i n e s e s o c i e t i e s . H o n g K o n g： T h e C h i n e s e U n i v e r s i t y o f 
H o n g K o n g , H o n g K o n g I n s t i t u t e o f A s i a - P a c i f i c S t u d i e s . 
C h u s m i r , L . H . , & K o b e r g , C . S . ( 1 9 9 1 ) . R e l a t i o n s h i p 
b e t w e e n s e l f - c o n f i d e n c e a n d s e x r o l e i d e n t i t y a m o n g 
m a n a g e r i a l w o m e n a n d m e n . J o u r n a l o f S o c i a l P s y c h o l o c r v , 
1 3 1 , 7 8 1 - 7 9 0 . 
C o n n e l l , D . M . , & J o h n s o n , J . E . ( 1 9 7 0 ) . R e l a t i o n s h i p 
b e t w e e n s e x - r o l e i d e n t i f i c a t i o n a n d s e l f - e s t e e m i n e a r l y 
a d o l e s c e n c e . D e v e l o p m e n t a l P s y c h o l o g y , 3, 2 6 8 . 
C r a w f o r d , J . D . ( 1 9 7 8 ) • C a r e e r d e v e l o p m e n t a n d c a r e e r 
c h o i c e i n p i o n e e r a n d t r a d i t i o n a l w o m e n . J o u r n a l o f 
V o c a t i o n a l B e h a v i o r . 1 2 , 1 2 9 - 1 3 9 . 
D a v e y , F . H . , &： S t o p p a r d , J . M . ( 1 9 9 3 ) . S o m e f a c t o r s 
a f f e c t i n g t h e o c c u p a t i o n a l e x p e c t a t i o n s o f f e m a l e 
a d o l e s c e n t s . J o u r n a l o f V o c a t i o n a l B e h a v i o u r , 4 1 / 2 3 5 -
2 5 0 . 
D e l V e n t o B i e l b y , D . ( 1 9 7 8 ) . M a t e r n a l e m p l o y m e n t a n d 
s o c i o e c o n o m i c s t a t u s a s f a c t o r i n d a u g h t e r s‘ c a r e e r 
\ 
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s a l i e n c e : S o m e s u b s t a n t i v e r e f i n e m e n t s . S e x R o l e s , 4 , 
2 4 9 - 2 6 6 . 
D i B e n e d e t t o , B . , & T i t t l e , C . K . ( 1 9 9 0 ) . G e n d e r a n d a d u l t 
r o l e s； R o l e c o m m i t m e n t o f w o m e n a n d m e n i n a j o b - f a m i l y 
t r a d e - o f f c o n t e x t . J o u r n a l o f C o u n s e l i n c r P s y c h o l o g y . 3 7 , 
4 1 - 4 8 . 
D i S a b a t i n o , M . ( 1 9 7 6 ) , P s y c h o l o g i c a l f a c t o r s i n h i b i t i n g 
w o m e n‘ s o c c u p a t i o n a l a s p i r a t i o n s a n d v o c a t i o n a l c h o i c e s . 
V o c a t i o n a l G u i d a n c e Q u a r t e r l y , 2 5 , 4 3 - 4 9 . 
D o u v a n , E . ( 1 9 7 6 ) . T h e r o l e o f m o d e l s i n w o m e n ' s 
p r o f e s s i o n a l d e v e l o p m e n t . P s y c h o l o g y o f W o m e n Q u a r t e r l y , 
1 , 5 - 2 0 . 
D u n n e , F . , E l l i o t t , R . , & C a r l s e n , W . S . ( 1 9 8 1 ) . S e x 
d i f f e r e n c e s i n t h e e d u c a t i o n a l a n d o c c u p a t i o n a l 
a s p i r a t i o n s o f r u r a l y o u t h . J o u r n a l o f V o c a t i o n a l 
B e h a v i o r , 1 8 , 5 5 - 6 6 . 
F a l k , W . W . , & S a l t e r , N . J , ( 1 9 7 8 ) . T h e s t a b i l i t y o f 
s t a t u s o r i e n t a t i o n s a m o n g y o u n g w h i t e , r u r a l w o m e n f r o m 
t h r e e s o u t h e r n s t a t e s . J o u r n a l o f V o c a t i o n a l B e h a v i o r , 
12, 2 0 - 3 2 . 
F a r m e r , H . S . ( 1 9 8 5 ) . M o d e l o f c a r e e r a n d a c h i e v e m e n t 
m o t i v a t i o n f o r w o m e n a n d m e n . J o u r n a l o f C o u n s e l i n g -
P s y c h o l o g y , 3 2 , 3 6 3 - 3 9 0 . 
F a s s i n g e r , R . E . ( 1 9 8 5 ) . A c a u s a l m o d e l o f c o l l e g e w o m e n ' s 
c a r e e r c h o i c e . J o u r n a l o f V o c a t i o n a l B e h a v i o r . 27., 1 2 3 -
1 5 3 . 
F a s s i n g e r , R . E . ( 1 9 9 0 ) • C a u s a l m o d e l s o f c a r e e r c h o i c e i n 
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t w o s a m p l e s o f c o l l e g e w o m e n . J o u r n a l o f V o c a t i o n a l 
B e h a v i o r , 3 6 , 2 2 5 - 2 4 8 . 
F e a t h e r , N . T . ( 1 9 8 4 ) . M a s c u l i n i t y , f e m i n i n i t y , 
p s y c h o l o g i c a l a n d r o g y n y , a n d t h e s t r u c t u r e o f v a l u e s , 
J o u r n a l o f P e r s o n a l i t y a n d S o c i a l P s y c h o l o c r y , 4 7 , 6 0 4 -
620. 
F i t z g e r a l d , L . F . , & C r i t e s , J . 〇 • ( 1 9 8 0 ) . T o w a r d a c a r e e r 
p s y c h o l o g y o f w o m e n : W h a t d o w e k n o w ? W h a t d o w e n e e d t o 
k n o w ? J o u r n a l o f C o u n s e l i n g P s y c h o l o c r v . 22., 4 4 - 6 2 . 
F i t z p a t r i c k , J . L . , & S i l v e r m a n , T . ( 1 9 8 9 ) . W o m e n ' s 
s e l e c t i o n o f c a r e e r s i n e n g i n e e r i n g : D o t r a d i t i o n a l -
n o n t r a d i t i o n a l d i f f e r e n c e s s t i l l e x i s t ? J o u r n a l o f 
V o c a t i o n a l B e h a v i o r , 3 4 , 2 6 6 - 2 7 8 . 
F l a h e r t y , J . F . , & D u s e k , J , B . ( 1 9 8 0 ) . A n i n v e s t i g a t i o n o f 
t h e r e l a t i o n s h i p b e t w e e n p s y c h o l o g i c a l a n d r o g y n y a n d 
c o m p o n e n t s o f s e l f - c o n c e p t . J o u r n a l o f P e r s o n a l i t y a n d 
S o c i a l P s y c h o l o c T V , 38/ 9 8 4 - 9 9 2 . 
F o g a r t y , M . P . , R a p o p o r t , R . , & R a p o p o r t , R . N . ( 1 9 7 1 ) . 
S e x , C a r e e r a n d F a m i l y . L o n d o n： G e o r g e A l l e n & U n w i n . 
G i l b e r t , L . A . ( 1 9 8 4 ) . T h e o r e t i c a l i s s u e s . 工 n A . U . R i c k e l； 
M . G e r r a n d , & I . 工 s c o e ( E d s . ) . S o c i a l a n d p s y c h o l o a i c a l 
p r o b l e m s o f w o m e n： P r e v e n t i o n a n d c r i s i s i n t e r v e n t i o n , 
{ p p . 1 - 1 7 ) . W a s h i n g t o n： H e m i s p h e r e . 
G o l d , D . , & A n d r e s , D . ( 1 9 7 8 a ) . D e v e l o p m e n t a l c o m p a r i s o n s 
b e t w e e n a d o l e s c e n t c h i l d r e n w i t h e m p l o y e d a n d n o n -
e m p l o y e d m o t h e r s . M e r r i l l - P a l m e r Q u a r t e r l y . 2 4 , 2 4 3 - 2 5 4 . 
G o l d , D . , & A n d r e s , D . ( 1 9 7 8 b ) . D e v e l o p m e n t a l c o m p a r i s o n s 
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b e t w e e n t e n - y e a r o l d c h i l d r e n w i t h e m p l o y e d a n d 
n o n e m p l o y e d m o t h e r s . C h i l d D e v e l o p m e n t , 4 9 , 7 5 - 8 4 . 
G o o d a l e , J . G . , & H a l l , D . T . ( 1 9 7 6 ) . I n h e r i t i n g a c a r e e r : 
T h e i n f l u e n c e o f s e x , v a l u e s , a n d p a r e n t s . J o u r n a l o f 
V o c a t i o n a l B e h a v i o r . S , 1 9 - 3 0 . 
G r e e n h a u s , J . H . , Sc S i m o n , W . E . ( 1 9 7 6 ) . S e l f - e s t e e m , 
c a r e e r s a l i e n c e , a n d t h e c h o i c e o f a n i d e a l o c c u p a t i o n . 
J o u r n a l o f V o c a t i o n a l B e h a v i o r , 旦 ， 5 1 - 5 8 . 
G r e e n f e l d , S . , G r e i n e r , L . , & W o o d , M . M . ( 1 9 8 0 ) . T h e 
" F e m i n i n e M y s t i q u e " i n m a l e - d o m i n a t e d j o b s : A c o m p a r i s o n 
o f a t t i t u d e s a n d b a c k g r o u n d f a c t o r s i n w o m e n i n m a l e -
d o m i n a t e d v e r s u s f e m a l e - d o m i n a t e d j o b s . J o u r n a l o f 
V o c a t i o n a l B e h a v i o r , 1 7 , 2 9 1 - 3 0 9 . 
G r e g o r y , A . ( 1 9 9 0 ) . A r e w o m e n d i f f e r e n t a n d w h y a r e w o m e n 
t h o u g h t t o b e d i f f e r e n t ? T h e o r e t i c a l a n d m e t h o d o l o g i c a l 
p e r s p e c t i v e s . J o u r n a l o f B u s i n e s s E t h i c s , 9, 2 5 7 - 2 6 6 . 
G y s b e r s , N . C . J o h n s t o n , J . A . , G u s t , T . ( 1 9 6 8 ) . 
C h a r a c t e r i s t i c s o f h o m e m a k e r - a n d c a r e e r - o r i e n t e d w o m e n . 
J o u r n a l o f C o u n s e l i n c r P s y c h o l o g y , 1 5 , 5 4 1 - 5 4 6 . 
H a b e r , S . ( 1 9 8 0 ) . C o g n i t i v e s u p p o r t f o r t h e c a r e e r c h o i c e s 
o f c o l l e g e w o m e n . S e x R o l e s , 6, 1 2 9 - 1 3 8 . 
H a c k e t t , G . , E s p o s i t o , D . , & 0 ' H a l l o r a n , M . S . ( 1 9 8 9 ) . T h e 
r e l a t i o n s h i p o f r o l e m o d e l i n f l u e n c e s t o t h e c a r e e r 
s a l i e n c e a n d e d u c a t i o n a l a n d c a r e e r p l a n s o f c o l l e g e 
w o m e n . J o u r n a l o f V o c a t i o n a l B e h a v i o r , 3 5 , 1 6 4 - 1 8 0 . 
H a l l e r , A . 0 . , & P o r t e s , A . ( 1 9 7 3 ) . S t a t u s a t t a i n m e n t 
p r o c e s s e s . S o c i o l o g y o f E d u c a t i o n , 4 6 , 5 1 - 9 1 . 
\ 
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H a m m o n d , D . , & D i n g l e y , J . ( 1 9 8 9 ) . S e x d i f f e r e n c e s i n 
c a r e e r p r e f e r e n c e s o f l o w e r s i x t h f o r m e r s i n B a l f a s t 
g r a m m a r s c h o o l s . J o u r n a l o f O c c u p a t i o n a l P s y c h o l o g y . £ 2 , 
2 6 3 - 2 6 4 . 
H a r m o n , L . W . ( 1 9 6 7 ) . W o m e n ' s w o r k i n g p a t t e r n s r e l a t e d t o 
t h e i r S V I B h o u s e w i f e a n d “own" o c c u p a t i o n a l s c o r e . 
J o u r n a l o f C o u n s e l i n g P s y c h o l o Q V , 14/ 2 9 9 - 3 0 1 . 
H a n n a h , J . S . , & K a h n , S . E . ( 1 9 8 9 ) . T h e r e l a t i o n s h i p o f 
s o c i o e c o n o m i c s t a t u s a n d g e n d e r t o t h e o c c u p a t i o n a l 
c h o i c e s o f g r a d e 1 2 s t u d e n t s . J o u r n a l o f V o c a t i o n a l 
B e h a v i o r , 34/ 1 6 1 - 1 7 8 . 
H e l m r e i c h , R . L . , B e a n e , W . E . , L u c k e r , G . W . ' & S p e n c e , J . 
T . ( 1 9 7 8 ) . A c h i e v e m e n t m o t i v a t i o n a n d s c i e n t i f i c 
a t t a i n m e n t . P e r s o n a l i t y a n d S o c i a l P s y c h o l o c r v B u l l e t i n , 
4 , 2 2 2 - 2 2 6 . 
H e l m r e i c h , R . L . , & S p e n c e , J . T . ( 1 9 7 8 ) . T h e w o r k a n d 
f a m i l y o r i e n t a t i o n q u e s t i o n n a i r e : a n o b j e c t i v e i n s t r u m e n t 
t o a s s e s s c o m p o n e n t s o f a c h i e v e m e n t m o t i v a t i o n a n d 
a t t i t u d e s t o w a r d f a m i l y a n d c a r e e r . J S A S C a t a l o c r o f 
S e l e c t e d D o c u m e n t s i n P s y c h o l o c r v , S , 3 5 . 
H e l m r e i c h , R . L . , S p e n c e , J . T . , B e a n e , W . E . , L u c k e r , G . 
W . , Sc M a t t h e w , K . A . ( 1 9 8 0 ) . M a k i n g i t i n a c a d e m i c 
p s y c h o l o g y : D e m o g r a p h i c a n d p e r s o n a l i t y c o r r e l a t e s o f 
a t t a i n m e n t . J o u r n a l o f P e r s o n a l i t y a n d S o c i a l P s y c h o l o c r y . 
3 9 , 8 9 6 - 9 0 8 . 
H e s s e - B i b e r , S . ( 1 9 8 5 ) . M a l e a n d f e m a l e s t u d e n t s‘ 
p e r c e p t i o n s o f t h e i r a c a d e m i c e n v i r o n m e n t a n d f u t u r e 
、 . 
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c a r e e r p l a n s： i m p l i c a t i o n s f o r h i g h e r e d u c a t i o n . H u m a n 
R e l a t i o n s , 3 8 / 9 1 - 1 0 5 . 
H e y n s , B . ( 1 9 8 2 ) . T h e i n f l u e n c e o f p a r e n t s‘ w o r k o n 
c h i l d r e n ' s s c h o o l a c h i e v e m e n t . I n S . B . K a m e r m a n ' & C . D . 
H a y e s ( E d s . ) . F a m i l i e s t h a t w o r k： C h i l d r e n i n a c h a n g i n g 
w o r l d , ( p p . 2 2 9 - 2 6 7 ) • W a s h i n g t o n , D C : N a t i o n a l A c a d e m y . 
H e y n s , B . , & C a t s a m b i s , S . ( 1 9 8 6 ) . M o t h e r ' s e m p l o y m e n t a n d 
c h i l d r e n ' s a c h i e v e m e n t : A c r i t i q u e . S o c i o l o g y o f 
E d u c a t i o n . 5 9 , 1 4 0 - 1 5 1 . 
H o , S . C . ( 1 9 7 6 ) . W o m e n i n t o m a n a g e m e n t - i n H o n g K o n g ? N e w 
A s i a C o l l e g e A c a d e m i c A n n u a l , V o l . X V工工工 . H K : N e w A s i a 
C o l l e g e , T h e C h i n e s e U n i v e r s i t y o f H o n g K o n g . 
H o f f m a n , L . W . ( 1 9 7 4 ) • E f f e c t s o f m a t e r n a l e m p l o y m e n t o n 
t h e c h i l d - A r e v i e w o f t h e r e s e a r c h . D e v e l o p m e n t a l 
P s y c h o l o Q V , 1 0 , 2 0 4 - 2 2 8 . 
H o f f m a n , L . W . ( 1 9 7 9 ) . M a t e r n a l e m p l o y m e n t : 1 9 7 9 . A m e r i c a n 
P s y c h o l o g i s t , 3 4 / 8 5 9 - 8 6 5 . 
H o f f m a n , L . W . ( 1 9 8 9 ) . E f f e c t s o f m a t e r n a l e m p l o y m e n t i n 
t h e t w o - p a r e n t f a m i l y . A m e r i c a n P s y c h o l o q i s t , M ' 2 8 3 -
2 9 2 . 
H o f f m a n , L . W . , & N y e , F . I . ( 1 9 7 4 ) . W o r k i n g m o t h e r s . S a n 
F r a n c i s c o： J o s s e y - B a s s . 
H o l m s , V . L . , Sc E s s e s , L . M . ( 1 9 8 8 ) . F a c t o r s i n f l u e n c i n g 
C a n a d i a n h i g h s c h o o l g i r l s ' c a r e e r m o t i v a t i o n . P s y c h o l o g y 
o f W o m e n Q u a r t e r l y , 1 2 , 3 1 3 - 3 2 8 . 
H o r n e r , M . ( 1 9 7 2 ) • T h e m o t i v e t o a v o i d s u c c e s s a n d c h a n g i n g 
a s p i r a t i o n s o f c o l l e g e w o m e n . I n J . M . B a r d w i c k ( E d . ) . 
I 
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R e a d i n g s o n t h e p s y c h o l o g y o f w o m e n . ( p p . 6 2 - 6 8 ) . N Y : 
H a r p e r & R o w . 
H u i , C . H . , Sc W o n g , H . L . ( 1 9 9 1 ) . M e a s u r i n g p f l y c h o l o g i c a l 
a n d r o g y n y i n a n o r i e n t a l c u l t u r e . U n p u b l i s h e d m a n u s c r i p t . 
H u t h , C . M . ( 1 9 7 8 ) . M a r r i e d w o m e n ' s w o r k s t a t u s : T h e 
i n f l u e n c e o f p a r e n t s a n d h u s b a n d s . J o u r n a l o f V o c a t i o n a l 
B e h a v i o r , 1 3 , 2 5 5 - 2 6 2 . 
I p , G . W . M . , & B o n d , M . H . ( 1 9 9 4 ) . C u l t u r e ' s e f f e c t o n t h e 
s e l f c o n c e p t . U n p u b l i s h e d m a n u s c r i p t . 
Jenkiiiis, S . R . ( 1 9 8 9 ) . L o n g i t u d i n a l p r e d i c t i o n o f women‘ s 
c a r e e r s“ P s y c h o l o g i c a l , b e h a v i o r a l , a n d s o c i a l - s t r u c t u r a l 
i n f l u e n c e s . J o u r n a l o f V o c a t i o n a l B e h a v i o r , 3 4 / 2 0 4 - 2 3 5 . 
K a l a n i d h i , M . S . , & D e i v a s e n a p a t h y , P . ( 1 9 8 2 ) . L e v e l o f 
a s p i r a t i o n o f s e l f - e m p l o y e d m e n i n r e l a t i o n t o t h e i r 
s e l f - c o n c e p t a n d j o b - s a t i s f a c t i o n . P s y c h o l o g i c a l S t u d i e s , 
2 7 , 5 0 - 5 2 . 
K e i t h , P . M . ( 1 9 8 8 ) • T h e r e l a t i o n s h i p o f s e l f - e s t e e m , 
m a t e r n a l e m p l o y m e n t a n d w o r k - f a m i l y p l a n s t o s e x r o l e 
o r i e n t a t i o n o f l a t e a d o l e s c e n t s . A d o l e s c e n c e , 2 2 , 9 5 9 -
9 6 6 . 
K r i g e r , S . F . ( 1 9 7 2 ) . N e e d a c h i e v e m e n t a n d p e r c e i v e d 
p a r e n t a l c h i l d r e a r i n g a t t i t u d e s o f c a r e e r w o m e n a n d 
h o m e m a k e r s . J o u r n a l o f V o c a t i o n a l B e h a v i o r , 2, 4 1 9 - 4 3 2 . 
L a u , S . ( 1 9 8 9 ) . S e x r o l e o r i e n t a t i o n a n d d o m a i n s o f s e l f -
e s t e e m . S e x R o l e s , 2 1 , 4 1 1 - 4 1 8 . 
L a u , S . , & W o n g , A . K . ( 1 9 9 2 ) . V a l u e a n d s e x - r o l e 
o r i e n t a t i o n o f C h i n e s e a d o l e s c e n t s . I n t e r n a t i o n a l J o u r n a l 
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o f P s y c h o l o c r v , 2 7 , 3 - 1 7 . 
L e m k a u , J . P . ( 1 9 8 3 ) . W o m e n i n m a l e - d o m i n a t e d p r o f e s s i o n s ： 
D i s t i n g u i s h i n g p e r s o n a l i t y a n d b a c k g r o u n d 
c h a r a c t e r i s t i c s . P s y c h o l o g y o f W o m e n Q u a r t e r l y . 8 , 1 4 4 -
1 6 5 . 
L e o n g , F . T . L . , & T a t a , S . P . ( 1 9 9 0 ) . S e x a n d 
a c c u l t u r a t i o n d i f f e r e n c e s i n o c c u p a t i o n a l v a l u e s a m o n g 
C h i n e s e - A m e r i c a n c h i l d r e n . J o u r n a l o f C o u n s e l i n g 
P s y c h o l o c r v , 1 2 , 2 0 8 - 2 1 2 . 
L e u n g , K . , & L a u , S . ( 1 9 8 9 ) . E f f e c t s o f s e l f - c o n c e p t a n d 
p e r c e i v e d d i s a p p r o v a l o n d e l i n q u e n t b e h a v i o r a l i n s c h o o l 
c h i l d r e n . J o u r n a l o f Y o u t h a n d A d o l e s c e n c e , IS,, 3 4 5 - 3 5 9 . 
L i p s , H . M . ( 1 9 7 8 ) . T h e l a d d e r o f s u c c e s s : S e x d i f f e r e n c e s 
i n a c h i e v e m e n t . I n H . M . L i p s , & N . L . C o l w i l l ( E d s . ) . 
T h e p s y c h o l o g y o f s e x d i f f e r e n c e s , ( p p . 1 7 4 - 1 9 6 ) . N J : 
P r e n t i c e - H a l l . 
L i t t l e , J . K . ( 1 9 6 7 ) . T h e o c c u p a t i o n s o f n o n - c o l l e g e y o u t h . 
A m e r i c a n E d u c a t i o n a l R e s e a r c h J o u r n a l . 4 , 1 4 7 - 1 5 3 . 
L u k , C . L . , & B o n d , M . H . ( 1 9 9 2 ) . E x p l a i n i n g C h i n e s e s e l f -
e s t e e m i n t e r m s o f t h e s e l f - c o n c e p t . P s y c h o l o q i a , 3 5 , 
1 4 7 - 1 5 4 . 
M a j o r , B . ( 1 9 8 7 ) • G e n d e r , j u s t i c e , a n d t h e p s y c h o l o g y o f 
e n t i t l e m e n t . I n P . S h a v e r & C . H e n d r i c k ( E d . ) . S e x a n d 
g e n d e r , ( p p . 1 2 4 - 1 4 8 ) . C . A . : S a g e . 
M a j o r , B . , & K o n a r , E . ( 1 9 8 4 ) . A n n i n v e s t i g a t i o n o f s e x 
d i f f e r e n c e s i n p a y e x p e c t a t i o n s a n d t h e i r p o s s i b l e 
c a u s e s . A c a d e m y o f M a n a g e m e n t J o u r n a l , 2 7 , 7 7 7 - 7 9 2 . 
I 
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M a r s h , H . W . , A n t i l l , J . K . , & C u n n i n g h a m , J . D . ( 1 9 8 7 ) . 
M a s c u l i n i t y , f e m i n i n i t y , a n d a n d r o g y n y : R e l a t i o n s t o 
s e l f - e s t e e m a n d s o c i a l d e s i r a b i l i t y . J o u r n a l o f 
P e r s o n a l i t y , 5 5 , 6 6 1 - 6 8 5 , 
M a r s h a l l , S . J . , & W i j t i n g , J . P . ( 1 9 8 0 ) . R e l a t i o n s h i p s o f 
a c h i e v e m e n t m o t i v a t i o n a n d s e x r o l e i d e n t i t y t o c o l l e g e 
w o m e n ' s c a r e e r o r i e n t a t i o n . J o u r n a l o f V o c a t i o n a l 
B e h a v i o r , 1 6 , 2 9 9 - 3 1 1 . 
M a z e n , A . M . , & L e m k a u , J . P . ( 1 9 9 0 ) . P e r s o n a l i t y p r o f i l e s 
o f w o m e n i n t r a d i t i o n a l a n d n o n t r a d i t i o n a l o c c u p a t i o n s . 
J o u r n a l o f V o c a t i o n a l B e h a v i o r , 1 7 , 4 6 - 5 9 . 
M c C l e l l a n d , D . C . , & B o y a t z i s； R . E . ( 1 9 8 2 ) . L e a d e r s h i p 
m o t i v e p a t t e r n a n d l o n g - t e r m s u c c e s s i n m a n a g e m e n t . 
J o u r n a l o f A p p l i e d P s v c h o l o c r v , 6 7 , 7 3 7 - 7 4 3 . 
M c D o n a l d , J . L . , & J e s s e l l , J . C . ( 1 9 9 2 ) . I n f l u e n c e o f 
s e l e c t e d v a r i a b l e s o n o c c u p a t i o n a l a t t i t u d e s a n d 
p e r c e i v e d o c c u p a t i o n a l a b i l i t i e s o f y o u n g a d o l e s c e n t s . 
J o u r n a l o f C a r e e r D e v e l o p m e n t , 1 8 , 2 3 9 - 2 5 0 . 
M i l n e , A . M . , M y s e r s , D . E . , R o s e n t h a l , A . S . ' & G i n s b u r g ' 
A . ( 1 9 8 6 ) • S i n g l e p a r e n t s , w o r k i n g m o t h e r s , a n d t h e 
e d u c a t i o n a l a c h i e v e m e n t o f s c h o o l c h i l d r e n . S o c i o l o g y o f 
E d u c a t i o n , 1 2 5 - 1 3 9 . 
M u n s o n , W . W . ( 1 9 9 2 ) . S e l f - e s t e e m , v o c a t i o n a l i d e n t i t y , a n d 
c a r e e r s a l i e n c e i n h i g h s c h o o l s t u d e n t s . C a r e e r 
D e v e l o p m e n t Q u a r t e r l y , 4 0 / 3 6 1 - 3 6 8 . 
O ' D o n n e l l , J . A . , & A n d e r s o n , D . G . ( 1 9 7 8 ) . F a c t o r s 
i n f l u e n c i n g c h o i c e o f m a j o r a n d c a r e e r o f c a p a b l e w o m e n . 
» V 
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V o c a t i o n a l G u i d a n c e Q u a r t e r l y , M , 2 1 4 - 2 2 1 . 
O ' L e a r y , V . E . ( 1 9 7 4 ) . S o m e a t t i t u d i n a l b a r r i e r s t o 
o c c u p a t i o n a l a s p i r a t i o n s i n w o m e n . P a y c h o l o g i c a l 
B u l l e t i n , 8 0 9 - 8 2 6 . 
O r y , J . C . , H e l f r i c h , L . M . ( 1 9 7 8 ) . A s t u d y o f i n d i v i d u a l 
c h a r a c t e r i s t i c s a n d c a r e e r a s p i r a t i o n s . V o c a t i o n a l 
G u i d a n c e Q u a r t e r l y , 21_, 4 3 - 4 9 . 
O t t o , L . B . , & H a l l e r , A . 〇 . ( 1 9 7 9 ) . E v i d e n c e f o r a s o c i a l 
p s y c h o l o g i c a l v i e w o f t h e s t a t u s a t t a i n m e n t p r o c e s s : F o u r 
s t u d i e s c o m p a r e d . S o c i a l F o r c e s , 迅 8 8 7 - 9 1 4 . 
P a l u d i , M . A . ( 1 9 9 2 ) . T h e p s v c h o l o a y o f w o m e n . l A : B r o w n & 
B e n c h m a r k . 
P a r s o n s , J . E . , A d l e r , T . F . , & K a c z a l a , C . M . ( 1 9 8 2 ) . 
S o c i a l i z a t i o n o f a c h i e v e m e n t a t t i t u d e s a n d b e l i e f s： 
P a r e n t a l i n f l u e n c e s . C h i l d D e v e l o p m e n t , 3 1 0 - 3 2 1 . 
P a s t h a s , G . ( 1 9 6 8 ) • T o w a r d a t h e o r y o f o c c u p a t i o n a l c h o i c e 
f o r w o m e n . S o c i o l o c r y a n d S o c i a l R e s e a r c h , 2 5 3 - 2 6 8 . 
P o w e l l , G . N . , & P o s n e r： B . Z . ( 1 9 8 9 ) . C o m m i t m e n t t o c a r e e r 
v e r s u s f a m i l y / h o m e l i f e : E f f e c t s o f s e x , s e x - r o l e 
i d e n t i t y , a n d f a m i l y s t a t u s . P s y c h o l o c r i c a l R e p o r t s , 6 4 . 
6 9 5 - 6 9 8 . 
R a n d , L . M . , & M i l l e r , A . L . ( 1 9 7 2 ) . A d e v e l o p m e n t a l c r o s s -
s e c t i o n i n g o f w o m e n ' s c a r e e r s a n d m a r r i a g e a t t i t u d e s a n d 
l i f e p l a n s . J o u r n a l o f V o c a t i o n a l B e h a v i o r , 2 , 3 1 7 - 3 3 1 . 
R i c h a r d s o n , M . S . ( 1 9 7 4 ) • T h e d i m e n s i o n s o f c a r e e r a n d w o r k 
o r i e n t a t i o n i n c o l l e g e w o m e n , J o u r n a l o f V o c a t i o n a l 
B e h a v i o r , 5, 1 6 1 - 1 7 2 , 
f 
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R i c h a r d s o n , M . S . ( 1 9 7 5 ) . S e l f - c o n c e p t s a n d r o l e c o n c e p t s 
i n t h e c a r e e r o r i e n t a t i o n o f c o l l e g e w o m e n . J o u r n a l o f 
C o u n s e l i n g - P s y c h o l o g y , 22, 1 2 2 - 1 2 6 . 
R i d g e w a y , C . L . , & J a c o b s o n , C . K . ( 1 9 7 9 ) . T h e d e v e l o p m e n t 
o f f e m a l e r o l e i d e o l o g y： I m p a c t o f p e r s o n a l c o n f i d e n c e 
d u r i n g a d o l e s c e n c e . Y o u t h a n d s o c i e t y , 1 0 , 2 9 7 - 3 1 5 . 
R o b i n s o n , J . P . , S h a v e r , P . R . , & W r i g h t s m a n ' L . S . ( 1 9 9 1 ) . 
M e a s u r e s o f p e r s o n a l i t y a n d s o c i a l p s y c h o l o g i c a l a t t i -
t u d e s . S a n D i e g o : A c a d e m i c . 
R o s e n b e r g , M . ( 1 9 6 5 ) . S o c i e t y a n d t h e a d o l e s c e n t s e l f -
i m a c r e . P r i n c e t o n： P r i n c e t o n U n i v e r s i t y . 
R u s s o , N . F . , & O ' C o n n e l l , A . N . ( 1 9 8 0 ) . M o d e l s f r o m o u r 
p a s t : P s y c h o l o g y ' s f o r e - m o t h e r s . P s y c h o l o q - y o f W o m e n 
Q u a r t e r l y , 5 , 1 1 - 5 3 . 
R u s t , J . 〇 . ， & M c C r a w , A . ( 1 9 8 4 ) . I n f l u e n c e o f m a s c u l i n i t y -
f e m i n i n i t y o n a d o l e s c e n t s e l f - e s t e e m a n d p e e r a c c e p t a n c e . 
A d o l e s c e n c e , 1 4 , 3 5 9 - 3 6 6 . 
S e w e l l , W . H . , & H a u s e r , R . M . ( 1 9 8 0 ) • T h e W i s c o n s i n 
l o n g i t u d i n a l s t u d y o f s o c i a l a n d p s y c h o l o g i c a l f a c t o r s i n 
a s p i r a t i o n s a n d a c h i e v e m e n t s . R e s e a r c h i n S o c i o l o g y o f 
E d u c a t i o n a n d S o c i a l i z a t i o n , 1 , 5 9 - 9 9 . 
S h a p i r o , D . , & C r o w l e y , J . E . ( 1 9 8 2 ) , A s p i r a t i o n a n d 
e x p e c t a t i o n s o f y o u t h i n t h e U n i t e d S t a t e s , p a r t 2： 
E m p l o y m e n t A c t i v i t y . Y o u t h a n d S o c i e t y , 2A, 3 3 - 5 8 • 
S p e n c e , J . T . ( E d . ) . ( 1 9 8 3 ) . A c h i e v e m e n t a n d a c h i e v e m e n t 
m o t i v e s . S a n F r a n c i s c o： W . H . F r e e m a n . 
S p e n c e , J . T . , & H e l m r e i c h , R . L . ( 1 9 7 8 ) • M a s c u l i n i t y a n d 
I 
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f e m i n i n i t v : T h e i r p s y c h o l o g i c a l d i m e n s i o n s , c o r r e l a t e s 
a n d a n t e c e d e n t s . A u s t i n： U n i v e r s i t y o f T e x a s . 
S p e n c e , J . T . , & H e l m r e i c h , R . L . ( 1 9 8 3 ) . A c h i e v e m e n t -
r e l a t e d m o t i v e s a n d b e h a v i o r s . I n J . T , S p e n c e ( E d . ) . 
A c h i e v e m e n t a n d a c h i e v e m e n t m o t i v e s . ( p p . 1 0 - 7 4 ) . S a n 
F r a n c i s c o : F r e e m a n . 
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Table 1 
Number of Graduating Students recruited in the Study bv Gender and Faculty. 
Faculty Male Female 
Business Adminstration 28 28 
Engineering 20 19 
Medicine 11 11 
Science 28 28 
Social Science 38 38 
Arts 22 28 
Total 147 152 
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Table 2 、 
Subjects in Preliminary Study bv Gender. Faculty, and Year of Study. 
Year of Study 
Faculty 1 2 3 4 
Males 
Business Adminstration 17 23 21 22 
Engineering 19 10 14 1 
Medicine 11 11 ^^ ^ 
Science 19 22 21 21 
Social Science 20 15 20 17 
Arts 18 12 15 19 
Total 104 93 105 89 
Female 
Business Adminstration 24 23 23 23 
Engineering 0 3 3 0 
Medicine 4 13 5 1 
Science 21 20 21 4 
Social Science 21 24 33 24 
Arts 22 22 22 15 
Total 92 105 107 67 
i ‘ 
f 
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Table 3 
Means and Standard Deviations of Occupational Prestige Level. 
Prestige Level 
(n = 762) 
Occupation M Sl^D^ 
Agriculture 1.93 .83 
Shipping 2.52 .69 
Insurance 2.75 .67 
Tourism 2.80 .69 
Import/Export 3.00 .59 
Hotel 3.02 .67 
Social Work 3.06 .80 
Public Relations 3.09 .66 
Marketing 3.14 .63 
Marketing Research 3.15 .69 
Publishing 3,16 .68 
Broadcasting 3.24 .69 
Advertisement 3.23 .63 
Investment 3.28 .79 
Banking 3.30 .67 
Architecture 3.37 1.07 
f 
f 
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Table 3 (continued) 
Means and Standard Deviations of Occupational Prestige Level 
Prestige Level 
(n 二 762) 
Occupation M 
Journalism 3.38 .70 
Education 3.39 -86 
Personnel 3.44 .71 
Finance 3.53 .72 
Translation 3.56 .81 
Engineering 3.65 .86 
Computer 3.72 .73 
Accounting 3.72 .76 
Electronic Engineering 3.76 .79 
Management 4.02 .80 
Medical 4.07 .87 
Academic Research 4.08 .91 
Law 4.35 .85 
Note. Occupations are classified as low in prestige level from Agriculture to 
Publishing, median in prestige level from Broadcasting to Translation, and high in 
prestige level from Engineering to Law. 
f 
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Table 4 
Internal Consistency Coefficients of Subscales. 
Gender 
Males Females Number of 
Scales (n=147) (n=152) Items 
Sex Role Inventory 
Masculinity -92 .91 20 
Femininity .81 -91 20 
Social Desirability .84 .80 20 
Achievement Motivation 
Mastery .69 .62 8 
Work Orientation .75 .74 6 
Competitiveness 。62 .63 5 
Personal Unconcern .30 4 
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Table 8 
Mean and Standard deviations of Scales bv Gender. 
Gender 
Scales Male^ Female^ Score Range 
Family Background 
Father Education 1.71 (0.75)。 1.76 (0.74) 1 - 3 
Mother Education 1.47 (0.66) 1.62 (0.71) 1 - 3 
Father Career 2.27 (1.21) 2.51 (1.24) 1 - 4 
Mother Career 1.71 (0.92) 1.59 (0.92) 1 - 4 
Employment Status 1.90 (0.95) 1.80 (0.95) 1 - 3 
Achievement Motivation 
Mastery 17.48 (4.49) 16.59 (4.02) 0-32 
Work Orientation 18.85 (3.18) 19.49 (2.77) 0 -24 
Competitiveness 11.64 (3.05) 11.45 (2.92) 0 - 16 
Sex-Role 
Masculinity 96.39 (15.11) 92.58 (13.84) 20 - 140 
Femininity 85.77 (11.47) 94.55 (14.88) 20 - 140 
Self-Esteem 28.70 (4.14) 28.70(4.14) 10-40 
t 
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Table 8 (Continued) 
Mean and Standard deviations of Scales bv Gender. 
Gender 
Scales Male^ Female^ Score Range 
Career Orientation 
Preferred Life Style 2.52 (0.76) 2.18 (0.74) 1 - 3 
Motivation to Work 2.85 (0.53) 2.56 (0.66) 0 - 3 
Career Importance 3.27 (0.67) 3.16 (0.45) 1 - 4 
Relative Importance of 2.86 (0.84) 2.47 (0.87) 1 - 5 
Career Versus Family 
Educational Aspiration 
Highest Degree Sought 1.82 (0.83)c 1.83 (0.81)e 1 - 3 
Plan for Future Study 2.18 (0.87)^ 2,96 (1.40) 1 - 5 
Career Aspiration 
Expected Monthly Income 4.04 (1.82)^ 3.11 (1.76)i 1 - 6 
Prestige Level 2.35 (0.7?/ 2.08 (0.83)g 1 - 3 
Note. an=71，^71, ^n=80, ^11=77, ^n=79, %=76, §11=78, V=76, V 7 5 , 
jn=70, ^n=73. 
Standard deviations were given in parentheses. 
i 
t 
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Table 9 
Scale Means of the Four Sex-Role Types. 
Sex-Role Orientation 
Scales Masculine^ Feminine^ Androgynous^ Undifferentiated^ 
Family Background 
Father Education 1.80 1.79 1.70 l .g二 
(0.71) (0.75) (0.74) (0.77) 
Mother Education 1.48 1-55 I M L52 
(0.67) (0.71) (0.68) (0.68) 
Father Career 2.23 2.44 2.61 2.29 
(1.12) (1.42) (1.15) (1.19) 
Mother Career 1.72 1-54 178 1.类 
(0.91) (0.86) (1.03) (0.73) 
Employment Status 1.90 1.70 LS6 }^泛 
of Mother (0.96) (0.93) (0.95) (0.96) 
Achievement Motivation 
- - ； I S S ； 
• 。 _ t i 。 n 1 9 | 9 1S.4S^ 談 S 
C 。 m P — _ S S (2.98) (2.76) 
Sex-Role 
Masculinity 106.17 82.54 105.85 82.79 
(7.19) (10.40) (8.41) 
~ JS 9 (溫 1 二 79.10 
o i s ) 溫 
J 
f 、 
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Table 9 (Continued) 
Scale Means of the Four Sex-Role Types. 
Sex-Role Orientation 
Scales Masculine^ Feminine^ Androgynous^ Undifferentiated^ 
Career Orientation 
Preferred Life Style 2.54 2.25 2.25 2.35 
(0.73) (0.73) (0.82) (0.76) 
Motivation to Work 2.90 2.58 2.66 2.68 
(0.34) (0.75) (0.64) (0.62) 
Career Importance 3.34 2.96 333 32\ 
(0.58) (0.49) (0.55) (0.57) 
Relative Importance 2.85 2.38 2.65 2J5 
of Career Versus (0.79) (0.83) (0.87) (0.95) 
Family 
Educational Aspiration 
Highest Degree 1.89 1.83 1.87, 1.69^ ^ 
Sought (0.77) (0.88) (0.81) (0.82) 
Plan for Future 3.10 2.69 3.01 ^.83 
Study (138) (1.41) (1.43) (1.43) 
Career Aspiration 
= = M 。 _ y (彳:g) (ir/) ( S 
溫 2.36^ 
Note. an=71, ^ 7 1 , ^ 7 7 , ^n=79, §n=78, ^ 7 6 , W75 , 
Jn=70, k|i二73. 
Standard deviations were given in parentheses. 
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Table 10 
PrpWeH T .ife Style. MoHv对ion to Work- and Relative Importance of Career Versus 
Fnmily Among Male and Female Students. 
Male (%) Female (%) 
Items (11=147) (H 二 152) 
Preferred Life Style 
No Employment Outside Home 16.3 19.7 
Part-Time Employment 15.6 42.8 
FuU-Time Employment 68.0 37.5 
Motivation to Work 
T 3 4 6.6 
Low 
, „ 6 1 29.6 
Middle 。•丄 
TT. u 90 5 63.8 High vu.J 
Relative Importance of Career Versus Family 
Farrdly More Important 36.4 54.6 
Family As Important As Career 43.5 34.2 
1 1 O 
Career More Important . 
t 
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Appendix A 
Questions on Background Information 
Family Background 
1. Father's Occupation 
0 1 Managers and Administrators 
(e.g. doctors, university staff, accountant, engineer) 
0 2 Professionals 
0 3 Merchants 
0 4 Teachers 
0 5 Clerks 
0 6 Skilled Workers 
0 7 Semi-skilled Workers 
0 8 Service Workers 
0 9 Sales Workers (e.g. Brokers, Sales) 
1 0 Hawkers 
1 1 Skilled Agricultural and Fishery Workers 
1 2 Retired 
1 3 Unemployed 
1 4 Others (Please specify) 
2. Father's Educational Level 
0 1 No Formal Education 
0 2 Primary School and Below 
0 3 Form One to Form Three 
f V 
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Appendix A (Continued) 
2. 04 Form Four to Form Five 
0 5 Matriculated 
0 6 Technical Institute 
0 7 Polytechnic or Professional Institute 
0 8 University (Bachelor) 
0 9 University (Master or Doctoral) 
1 0 Others (Please specify) 
3. Does your mother have a job ？ 
No 
Yes (a) Full Time 
(b) Part Time 
If your mother has a job, her occupation is: 
0 1 Managers and Administrators 
(e.g. doctors, university staff, accountant, engineer) 
0 2 Professionals 
0 3 Merchants 
0 4 Teachers 
0 5 Clerks 
0 6 Skilled Workers 
07 Semi-skilled Workers 
0 8 Service Workers 
0 9 Sales Workers (e.g. Brokers, Sales) 
1 0 Hawkers 
f V 
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Appendix A (Continued) 
3. 11 Skilled Agricultural and Fishery Workers 
1 2 Retired 
1 3 Unemployed 
1 4 Others (Please specify) 
4. Mother's Educational Level 
0 1 No Formal Education 
0 2 Primary School and Below 
0 3 Form One to Form Three 
0 4 Form Four to Form Five 
0 5 Matriculated 
0 6 Technical Institute 
0 7 Polytechnic or Professional Institute 
0 8 University (Bachelor) 
0 9 University (Master or Doctoral) 
1 0 Others (Please specify) 
5. Type of Housing that You are Living 
0 1 Temporary Housing Squatter/ Squatter/ Stone Houses 
0 2 Public Housing Estates 
03 Home Ownership Scheme 
0 4 Leasing Private Housing 
0 5 Self-owned Private Housing 
0 6 Others (Please specify) 
f 、 
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Appendix A (Continued) 
6. Total Monthly Income: 
0 1 less than $4,000 
0 2 $ 4,001 — $ 7,000 
0 3 $ 7,001 — $10,000 
0 4 $10,001 — $15,000 
0 5 $15,001 …$20，000 
0 6 $20,001 …$30,000 
0 7 $30,001 …$40,000 
0 8 $40,001 — $50,000 
0 9 $50,001 — $60,000 
1 0 more than $60,000 
7. How many members in your family ？ 
攀 
f ... 
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Appendix B 
The Work and Family Orientation Questionnaire 
The following statements describe reactions to conditions of work and challenging 
situations. For each item，indicate how much you agree or disagree with he 
statements, as it refers to yourself. 
1. I would rather do something at which I feel confident and relaxed than 
something which is challenging and difficult 
A B C D E 
Strongly Slightly Neither agree Slightly Strongly 
Agree Agree Nor Disagree Disagree Disagree 
2. It is important for me to do my work as well as I can even if it isn't popular 
with my co-workers. 
3. I enjoy working in situations involving competition with others. 
4. When a group I belong to plans an activity, I would rather direct it myself than 
just help out and have someone else organize it. 
5. I feel that good relations with my fellow workers are more important than 
performance on a task. 
6. I would rather learn easy fun games than difficult thought games. 
7. It is important to me to perform better than others on a task. 
8. I worry because my success may cause others to dislike me. 
9. I find satisfaction in working as well as I can, 
10. If I am not good at something I would rather keep struggling to master it than 
move on to something I may be good at. 
i 
f 
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Appendix B (Continued) 
11. I avoid discussing my accomplishments because other people might be 
jealous. 
12. Once I undertake a task, I persist. 
13. I prefer to work in situations that require a high level of skills. 
14. There is satisfaction in a job well done. 
15. I feel that winning is important in both work and games. 
16.1 more often attempt tasks that I am not sure I can do than tasks that I believe 
I can do. 
17. I sometimes work at less than my best because I feel that others may resent 
me for performing well. 
18. I find satisfaction in exceeding my previous performance even if I don't 
outperform others. 
19. I like to work hard. 
20. Part of my enjoyment in doing things is improving my past performance. 
21. It annoys me when other people perform better than I do. 
22. I like to be busy all the time. 
23. I try harder when I'm in competition with other people. 
f V 
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Appendix C 
Rosenberg Self-Esteem Scale 
Please check with the following items and indicate how much you agree or 
disagree with the statements, as it refers to yourself, 
1. I feel that I am a person of worth, at least on an equal basis with others. 
A B C D 
Strongly Agree Disagree Strongly 
Agree Disagree 
2. I feel that I have a number of good qualities. 
3. All in all，I am inclined to feel that I am a failure. 
4. I am able to do things as well as most other people. 
5. I feel I do not have much to be proud of. 
6. I take a positive attitude toward myself. 
7. On the whole, I am satisfied with myself. 
8. I wish I could have more respect for myself. 
9. I certainly feel useless at times. 
10. At times I think I am no good at all. 
t X 
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^Appendix D 
Chinese Sex Role Inventory 
Here are the adjectives used for describing personality traits. Please choose the 
most appropriate degree for each item and write the number on the right of the 
adjectives. 
1 2 3 4 5 6 7 
I 1 -I 1 i 1 1 
The Most The Most 
Inappropriate Appropriate 
I. aspirant 2. not mindful of details 
3. m i tender 4. responsible 
5. H H well-known 6. self-reliant 
7. compassionate 8. satisfied 
9. m Z resolute 10. gentle 
I I . practical 12. subtle 
13. visionary 14. devilish 
15. easy-going 16. decisive 
17. achievement-oriented 18. prudent 
19. H Z likes pretty objects/ 20. imaginative 
wants to be pretty 
21. charitable 22. affectionate 
23. clever 24. bullheaded 
25. Z Z Z meticulous 26. happy 
27. energetic 28. —___ lovable 
29. pleasing 30. _ _ _ enterprising 
31. industrious 32. quiet 
33. Z Z I practical 34. frank 
35. pragmatic 36. perceptive 
37. elegant 38. _ _ _ pensive 
39. friendly 40. mature 
41 solemn 42. willing to make concession 
43. reserved 44. neat and tidy 
45. shrewd 46. self-dependent 
47. 3 I I Z insist on own opinions 48. cute and endearing 
49. Z I I I accommodating 50. independent 
51. m i ambitious 52. skillful 
53. 3 Z Z I deceptive 54. inexorable 
55. kind 56, _ _ _ _ stubborn 
f K 
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Appendix D (Continued) 
57. good temper 58. easy to give up 
59. hard working and 60. sensitive 
61. cooperative 62. dogmatic 
63. helpful to others 64. willing to forgive 
65. clear mind 66. generous and 
straightforward 
67. low self-confidence 68. vulgar 
69. steadfast，has a point 70. warm-hearted 
of view 
71. delicate 72. logical and analytical 
73. concerned with appearance 74. alert 
75. Z Z Z take care of family 76. impolite 
77. promising 78. refined 
79. courageous and princepled 80. serene 
\ 
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^ Appendix E 
Questions on Career Orientation 
1. Assume that you are trained for the occupation of your choice, that you will 
marry and have children, and that your spouse will earn enough so that you will 
never have to work unless you want to. Under these conditions, which of the 
following would you prefer ？ 
To participate in clubs or volunteer work 
To spend time on hobbies，sports, or other activities 
To work part time in your chosen occupation 
To concentrate on home and family 
— Others (explain briefly) 
2. Assume that your spouse will earn enough to support the family, will you 
work under each of the following conditions ？ 
Yes No 
(a) With no children 
(b) One or more school-aged children ——_ 
(c) With grown-up children — 
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Appendix E (Continued) 
4. Please check the statement that is closest to your own feeling regarding the 
relative importance of career and family : 
Career pursuits are fax more important than family pursuits 
Career pursuits are more important than family pursuits but family is 
important too 
Career and family pursuits are equally important 
Family pursuits are more important than career pursuits but career is 
important too 
Family pursuits are far more important than career pursuits 
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Appendix F 
Questions on Educational Aspiration 
1. Do you plan for future studies ？ 
not decided 
No 
Yes (a) the time 
immediate after graduation 
within 5 years 
5 years after graduation 




2. What is the least amount of education that will satisfy you ？ 
a) Bachelor Degree 
b) Master Degree 
c) Doctoral Degree 
d) Professional Degree 
\ .‘ 
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appendix G 
Questions on Social Status of Occupation 
Please assess the social status of the following occupation, with “ 1 “ represents 
the lowest social status and “ 5 “ the highest Please write the number on the 
right of the occupation. 
1 2 3 4 5 
I 1 i 1 1 
The Lowest Neutral The Highest 
Social Status Social Status 
01 accounting 02 management 
03 advertisement 04 banking 
05 finance 06 computer 
07 electric engineering 08 import & export 
09 — insurance 10 investment 
11 communication 12 market research 
13 marketing 14 broadcasting 
15 personnel 16 public relations 
17 publishing 18 research 
19 shipping 20 social work 
21 education 22 agriculture 
23 Z Z Z hotel 24 tourism 
25 translation 26 medical 
27 engineering 28 law 
2 9 architecture 
3 0 others (please specify) 
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yAppendix H 
Questions on Expected Career Achievement 
1. You want your career for the whole life: 
to be employed in company/institution ---- go to question 2 
— to have own business --- go to question 3 
to take of the family 
others (please specify) 
2. If you want to be employed in a(an) company/institution, with 
reference to the point that you could get from the first job, 




1 2 3 4 5 6 7 8 9 10 
In accordance to the current value of the currencies, you expect 
your average monthly income to be: 
3. If you want to run your own business, what is the optimum plant 
scale that you would like to have ？ 
1 - 3 employee 
4-10 employee 
11-20 employee 
21 - 100 employee 
100 or above employee 
In accordance to the current value of the currencies, you expect 
your average monthly profit to be: 
\ 
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V A p p e n d e x 工 
C h i n e s e V e r s i o n of t h e W h o l e Q u e s t i o n n a i r e 
各 位 同 學 ： 
本 人 是 中 文 大 學 心 理 系 硏 究 生 ， 本 人 現 正 硏 究 有 關 大 
學 生 對 工 作 及 相 關 情 況 的 意 見 ， 所 答 結 果 及 所 提 供 的 個 人 
資 料 只 用 作 硏 究 參 考 之 用 ， 不 會 公 開 。 此 問 卷 乃 M L 
印 刷 ， 作 答 需 時 約 二 十 分 鐘 ， 希 望 你 回 答 所 有 I 問 題 ° 
多 謝 你 的 合 作 。 
\ 
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性別： 年齡.： 主修學科： — 
未 來 發 展 意 向 ： 
1 . 你 是 否 有 計 劃 將 來 繼 續 進 修 ？ 
• 未 诀 定 
• 否 
• 是 > ( a )進修的時問： 
• 畢 業 後 立 刻 升 學 / 
• 畢 業 後 五 年 内 
• 畢 業 後 五 年 以 上 
( b )進修的謀程 -
• 研 究 院 
• 專 業 / 專 科 課 程 
• 其 他 訓 練 
2 , 最 少 要 達 到 什 麽 教 育 程 度 你 才 會 感 到 滿 足 ？ 
• 學 士 學 位 
• 頓 士 學 位 
• 博 士 學 位 ’ 
• 專 業 / 專 科 資 格 




01 會計 0 2 — 一 行 政 / 管 理 03 廣告 
04 H I 銀 行 05 財務 06 電腦 
0 7 電子工程 0 8 出入口 0 9 保險 
10 投資 11 新聞 12 市場研究 
13 二市場推廣 14 一一一大衆傳播 15 一 一 人 事 管 理 
16 公共關係 出版 18 學術硏究 
19 = 船 務 20 _ 社 會 工 作 21 一 一 教 學 
22 農務 23 酒店 24 旅遊 
25 = 二 翻 譯 26 醫療 27 工程 
28 H Z法律 29 建築 
3 0 其他（請説明） 
4 . 你 希 望 你 的 終 身 事 業 ： 
• 任 職 於 公 司 / 機 構 中 > 請 往 答 第 5 題 
• 自 己 開 業 或 搞 生 意 > 請 往 答 第 6 題 
• 專 心 照 顧 家 庭 
• 其 他 （ 請 説 明 ） 
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5 • 若 你 期 望 任 職 於 公 司 / 機 構 中 ， 以 你 最 初 就 業 職 級 爲 最 低 點 ， 請 圏 出 你 希 望 
一 生 之 中 達 到 的 最 髙 職 級 ： 
入職點 . . , 最 丨 髙 
1 2 3 4 5 6 7 8 9 10 
以 現 時 幣 値 計 算 ， 你 期 望 到 時 毎 月 平 均 入 息 爲 ： 
* 請 轉 答 第 7 題 
6 , 若 你 期 望 最 終 自 己 開 業 或 搞 生 意 ， 你 希 望 你 的 業 務 規 模 有 多 大 ？ 
• 1 - 3 位 僱 員 
• 4- 1 0 位 僱 員 
• 11- 2 0 位 僱 員 
• 2 1 - 1 0 0位僱員 
• 1 0 0位以上僱員 
以現時幣値計算，你期望到時每月平均利潤爲•• 
7 • 假 設 將 來 你 結 婚 生 子 後 ， 配 偶 能 賺 取 足 夠 的 金 錢 而 毋 須 你 工 作 來 幫 補 家 用 ， 
那 麽 你 會 選 擇 下 列 那 一 種 生 活 方 式 ？ 
• 參 加 俱 樂 部 或 義 務 工 作 
• 將 時 間 用 在 嗜 好 、 運 動 或 一 些 活 動 
• 選 擇 一 份 自 己 喜 歡 的 工 作 做 兼 職 
• 全 職 投 入 自 己 選 擇 的 工 作 
• 專 心 照 顧 家 庭 
• 其 他 （ 請 説 明 ） 
8 . 假 設 你 的 配 偶 能 賺 取 足 夠 金 錢 來 養 家 ， 在 下 列 的 情 況 下 ， 你 會 否 選 擇 去 工 作 ？ 
( a )没有子女 
• 會 • 否 
( b )有一個或以上正在上學的子女 
• 會 • 否 
( C )子女已長大 
• 會 • 否 、 
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9 . 你 覺 得 工 作 對 你 有 多 重 要 ？ 
• 非 常 不 重 要 
• 不 袁 要 
• 重 要 ， 
• 非 常 重 要 
1 0 . 你 覺 得 婚 姻 / 家 庭 對 你 有 多 重 要 ？ 
• 非 常 不 重 要 
• 不 重 要 
• 重 要 
“ • 非 常 重 要 
1 1 . 工 作 與 婚 姻 / 家 庭 相 比 ， 你 覺 得 下 列 那 一 句 句 子 最 能 表 達 你 的 想 法 ？ 
• 工 作 比 婚 姻 / 家 庭 重 要 很 多 
• 工 作 比 婚 姻 / 家 庭 重 要 ， 但 婚 姻 / 家 庭 也 重 要 
• 工 作 與 婚 姻 / 家 庭 词 樣 重 要 
• 婚 姻 / 家 庭 比 工 作 重 要 ， 但 工 作 也 重 要 
• 婚 姻 / 家 庭 比 工 作 重 要 很 多 
\ 
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下 列 的 句 子 是 描 述 一 些 在 工 作 和 競 爭 情 況 下 的 反 應 。 請 你 表 示 出 你 對 各 句 子 同 意 
或 不 同 意 的 程 度 ， 並 在 所 選 擇 答 案 的 • 内 畫 上 「 Z 」 號 。 
非 没 非 
常 頗 有 頗 常 
不 不 
同 同 意 同 同 
意 意 見 意 思 
1 • 我 寧 願 做 一 些 事 情 ， 是 我 感 到 有 信 心 和 輕 鬆 的 ， rn rn rn 
多 於 富 挑 戰 性 和 困 難 的 。 • • • U U 
2 • 對 我 來 説 ， 盡 我 所 能 做 好 自 己 的 工 作 是 重 要 的 ， n n 
就 算 我 的 同 事 不 以 爲 然 。 • • • U U 
3 • 我 喜 愛 在 一 些 需 要 與 別 人 競 爭 的 情 況 下 工 作 。 • • • • • 
4 . 當 我 所 屬 的 群 體 計 劃 一 項 活 動 時 ， 我 寧 願 自 己 策 n n n 
劃 ， 多 於 只 從 旁 協 助 而 讓 別 人 負 責 組 織 。 • • • U U 
5 . 我 覺 得 與 同 事 維 持 良 好 關 係 ， 較 在 工 作 中 有 表 現 n n n 
更爲重要。 ’.， • • • U U 
6 • 我 寧 願 學 一 些 容 易 而 有 趣 的 遊 戲 ， 多 於 一 些 困 難 n n n 
但 富 思 考 性 的 遊 戲 。 • • • U U 
7 . 對 我 來 説 ， 工 作 表 現 比 別 人 好 是 重 要 的 。 • • • • • . 
8 . 我 薆 慮 我 的 成 功 可 能 使 別 人 不 喜 歡 我 。 • • 口 • 口 
9 • 盡 我 所 能 做 好 自 己 的 工 作 使 我 有 滿 足 感 。 • • 口 • 口 
1 0 . 如 果 我 不 擅 長 於 某 些 事 情 ， 我 寧 願 繼 續 努 力 奮 鬥 n n n n 
去 克 服 它 ， 多 於 轉 向 一 些 我 可 能 擅 長 的 事 情 。 • • 口 • 口 
1 1 • 我 避 免 談 論 自 己 的 成 就 ， 因 爲 可 能 會 使 別 人 嫉 妒 。 • • • • • 
1 2 • 我 一 旦 承 擔 了 一 件 工 作 時 ， 我 會 堅 持 下 去 。 • • 口 • 口 
1 3 • 我 較 喜 歡 在 要 求 高 度 技 巧 的 情 況 下 工 作 。 • 口 • • 口 
1 4 • 一件工作做得好，能帶來滿足感。 • • 口 • 口 
1 5 . 我 覺 得 在 工 作 和 遊 戲 中 取 勝 是 同 樣 重 要 的 。 • • • • • 
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非 没 非 
常 頗 有 頗 常 
不 不 
同 同 意 同 同 
意 意 見 意 意 
1 6 • 我 通 常 嘗 試 那 些 我 不 肯 定 自 己 能 否 傲 到 的 工 作 ， n n n n 
多 於 那 些 我 相 信 能 傲 到 的 。 • U U L u 
1 7 我 覺 得 別 人 可 能 會 因 我 有 好 的 表 現 而 對 我 反 感 ， 
所 以 有 些 時 候 ， 我 會 表 現 得 較 我 的 最 佳 表 現 差 一 • • 口 • 口 
底 0 
1 8 • 就 算 我 的 表 現 不 比 別 人 較 佳 ， 我 也 會 因 超 越 自 己 n n q n n 
‘ 以 往 的 表 現 而 感 到 滿 足 。 • U U U U 
1 9 . 我 喜 歡 努 力 工 作 。 • • 口 • 口 
2 0 . 改 進 以 往 的 表 現 是 我 在 傲 事 中 所 得 的 樂 趣 之 一 。 • • • • • 
2 1 • 當 別 人 的 表 現 較 我 好 時 ， 我 會 感 到 氣 惜 。 • • • • • 
2 2 . 我 喜 歡 時 時 刻 刻 都 在 忙 碌 。 • • • • • 
2 3 . 當 我 與 別 人 競 爭 時 ， 我 會 更 加 倍 努 力 。 . • • • • • 
2 4 . 對 我 來 説 ， 一 份 有 晉 升 機 會 的 工 作 是 重 要 的 。 
2 5 • 假 如 我 結 了 婚 ， 我 希 望 我 的 配 偶 有 一 份 收 入 好 的 n m n m • 
工作或職業。 U u u 
2 6 • — 份 收 入 好 的 工 作 或 職 業 ， 對 我 將 來 在 生 活 上 的 n n rn n n 
滿 足 ， 是 重 要 的 。 U U u u 
2 7 • 假 如 我 結 了 婚 ， 我 希 望 我 的 配 偶 有 一 份 受 人 重 視 n n n n • 
及 帶 來 聲 望 的 工 作 或 職 業 。 • U U U U 
2 8 • 對 我 來 説 ， 一 份 能 帶 給 我 聲 望 及 受 人 重 視 的 工 作 rn 「 n P • 
或 職 業 ， 是 重 要 的 。 • U U U 
2 假 如 我 結 了 婚 ， 我 並 不 介 意 我 配 偶 的 職 業 較 我 的 • • 口 • 口 
好。 





常 不 不 
同 同 同 同 
. 意 意 意 意 
1 •很多時，我認爲自己一無是處。 • • 口 口 
2 .我很多時覺得自己很無用。 • • • • 
3 .我對於自己是抱著肯定的態度。 • • 口 口 
4 .我認爲自己是個有價値的人，至少基本上是與別 n ^ 
人相等的。 • • 口 口 
5 .總括來説，我覺得我是一個失敗者。 • 口 • 口 
6 .我覺得我没有甚麽値得驕傲。 • • 口 口 
7 .我做事的能力和大部份人一樣好。 • • • • 
8•總括而言，我很滿意自己。 • • 口 口 
9 .我希望我能夠更看重自己。 • • • • 
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4 . 母 親 的 教 育 程 度 ： 
01 • 没 有 正 式 接 受 教 育 
02 •小學畢業或以下 
03 • 中 一 至 中 三 
04 • 中 四 至 中 五 
05 • 預 科 
06 • 工 業 學 院 
07 • 專 上 學 院 或 專 業 教 育 
08 • 大 學 
09 • 頓 士 或 博 士 
10 •其他（請説明） 
5 . 家 庭 居 住 房 屋 類 別 ： 
01 • 臨 時 房 屋 / 木 屋 / 石 屋 
02 • 公 共 屋 村 
03 • 居 者 有 其 屋 
04 • 租 住 私 人 樓 宇 
05 • 自 置 私 人 樓 宇 、 
06 •其他（請説明） 
6 . 家 庭 每 月 總 收 入 ： ’ 
01 • 少 於 $4,000 
02 • $ 4,001 — $ 7,000 
03 • $ 7,001 — $10,000 
04 • $10,001 — $15,000 
05 • $15,001 — $20,000 
06 • $20,001 — $30,000 
07 • $30,001 — $40,000 
08 • $40,001 — $50,000 
09 • $50,001 — $60,000 
10 •多於 $ 6 0 , 0 0 0 
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